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President’s Message

Art Hernandez, President

I hope that you found time to take a
break this summer and especially
found a way to escape the heat. With
the advent of the new school year, I
know that everyone is very busy doing
all the things you do for children in
schools and their families.

Thanks to those of you who participat-
ed in our Summer Institute. The PRE-
PaRE preparation of practitioners and
trainers is something on which we
chose to focus this year. If you were
unable to attend the training this sum-
mer, please be on the lookout for other
opportunities both through TASP and
NASP.

Relatedly, TASP has continued to advo-
cate for the profession and the practice
of School Psychology. We have repre-
sentatives attend the TSBEP meetings,
have informal conversations with legis-
lative staff, and discuss possible policy
matters at both the national and state
level at every opportunity. One exam-
ple of this is our advocacy for and em-
phasis on proactive as well as reactive
mental health and wellness efforts as a
priority consideration for government
agencies considering the serious con-
cern of shootings in schools.

In TSBEP news, the State Board
adopted a change to Board rule 471.1
at its August 15th meeting whereby ef-
fective November 2019 the renewal
period for licenses will change from one
year to two years, i.e. biennial renewal.
This rule change also mandates that
all licenses must be renewed via the
Board’s online licensing system; paper
renewal forms will no longer be accept-
ed. Renewals will be transitioned over
a two-year period and you should be
advised as to your renewal period when

you go online.

In other TSBEP news, if you are engaged
or might be thinking about interstate, or
distance practice, The Psychology
Interjurisdictional Compact Commission,
of which the TSBEP is a member, has
published Proposed Rules for
consideration and comment. The Proposed
Rules relate to several practice issues and
can be found at https://www.asppb.net/
mpage/Rules. These Proposed Rules are
open for public comment. Written com-
ments should be submitted via the public
comment form found on the PSYPACT
website and submitted to the PSYPACT
Commission no later than 5:00 pm EST on
September 30, 2019. A public hearing on
the proposed rules will be conducted via
Zoom on October 1, 2019 beginning at 2:00
pm. Interested parties may participate
and notification will be posted to the
PSYPACT website (www.psypact.org) 30
days prior to the meeting with call -in in-
formation provided.

Of course, everyone on the TASP Board is
hard at work preparing for our annual
TASP conference. Please reserve the
time and make plans to attend. The
meeting this year will be held at the Wes-
tin Galleria Houston from October 23-25.
Although professional development oppor-
tunities are widely available, this annual
gathering provides the chance to meet
with colleagues and friends, expand pro-
fessional networks and discuss new, im-
portant, innovative, or best practices with
expert others. It is a mechanism for pro-
fessional development through which you
can give of your expertise as well as devel-
op that expertise. Please check the TASP
website for the list of presenters and the
outstanding program that is planned for
this year.

Art Hernandez
TASP President, 2019
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Government & Professional Relations Update

Another legislative session has come to an end and there are some important things to tell you
about. Starting with some great news, TASP was successful at creating a designated School
Psychology Appreciation Week, which will be celebrated every second week in November! Rep-
resentative Ryan Guillen authored HCR 59 and will be honored as a Friend of TASP for his im-
portant role in this accomplishment--we could not have done it without him!

The Sunset Bill (HB 1501) was successful in consolidating the mental health licensing boards,
including TSBEP, into the Behavioral Health Executive Council (BHEC). While this sounds like
a big change (and is in some ways), LSSPs are unlikely to experience any impact in their day to
day work and TSBEP will still exist and operate in the key areas of governing the practice of
psychology in Texas. The creation of BHEC will simply mean an added layer of checks and bal-
ances to ensure each profession is practicing within all legal and ethical parameters, as well as
streamlining the resources and processes necessary for issuing licenses to professionals. Despite
intensive efforts, the psychology representative on the BHEC specified in the bill can only be a
person who holds an LP; although that person could potentially be dually licensed as an LSSP.
More information on the structure and operation of the BHEC will be presented at Fall Conven-
tion in October.

You may have heard about SB 11, also known as the “School Safety Bill” filed by Senator Tay-
lor. This bill was signed into law by Governor Abbott. Below are some of the things the bill ac-
complishes:

e revises requirements for school multihazard emergency operations plans;
¢ includes substitute teachers among educators to receive safety training;

e requires districts to establish threat assessment teams to incorporate best practices for
school safety and school climate;

e requires districts to integrate trauma-informed practices in the school environment;

e requires the education commissioner to adopt standards for safe and secure school facilities;

establishes a school safety allotment for districts to use in improving security and providing
mental health personnel.

BN TASP worked to include additional pro-
visions in this bill for a School Psycholo-
S gist title change and to include LSSPs
N in an already established mental health
loan forgiveness program. Unfortunate-
_ly, lawmakers were unwilling to incor-

~ porate provisions they felt may jeopard-
ize the bill’s ability to pass and these
were cut in the final hours. Despite this
= disappointment, SB 11 makes gains in

1 strengthening school safety systems,

| which is a goal of TASP’s legislative
agenda and will benefit the students of
Texas.




The GPR team will be presenting a recap of the 86th legislative session at Fall Convention and
more details will be shared. Until then, I want to thank everyone who contributed to our calls
for action by making phone calls and sending letters to lawmakers. It is essential for our mem-
bership to be an active voice and I hope you will continue to support TASP as we fight for our
profession and the children of Texas. Hope to see you all in October!

Cassandra Hulsey

Government & Professional Relations

School Psychology Program

The University of Houston-Clear Lakes College of Human Sciences and Humanities offers
a Specialist in School Psychology (SSP). Approved by the National Association of School
Psychologists, the UHCL School Psychology program seeks to prepare students to become
Licensed Specialists in School Psychology (LS5Ps) and Nationally Certified School
Psychologists (INCSPs).

Students gain knowledge and skills aligning with national standards such as:
* assessment for academic, behavioral, developmental, and social-emotional functioning;

L ] L
* evidence-based prevention and intervention services for academic, behavioral, and social- Umver Slt}’

emotional functioning;
*  crisis prevention/intervention; and Of Hou Ston
Students complete courses with outstanding faculty and have hands-on training in the UHCL

* consultation and collaboration with schools and families. l k
Psychological Services Clinic, school-based practicum, and the capstone, paid school-based
internship. The choice is clear.

Applications should be submitted by January 25,

http:/ /wwwuhcl edu/schoolpsycheology

For more information, contact Dr. Thomas Schanding (schandingjr@uhcl edu).

Treasurer’s Report

Greetings from your treasurer!

As we all return to our districts and get settled into the new school year, TASP has been very
busy organizing and preparing for our fall events and outreaches. Thanks to all of your support,
TASP has continued to grow in size and influence. With increasing regularity, TASP is gaining
a voice in the expanding role of School Psychologists in Texas! The board has been focused on
setting up the infrastructure that needs to be in place for the organization to continue to grow
and better serve its members for many years to come. While fiscal responsibility is only a small
part of what enables TASP to work toward our mission, your continued membership and sup-
port of the organization have allowed us to allocate funds towards an increasing number of initi-
atives and projects. The busy work of advocacy never stops and TASP remains financially viable
to support the students, School Psychologists, and schools in our state!

Curt Johnson

Treasurer
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Graduate Scholarship Information

Attention all TASP graduate student members! Anyone in need of a scholarship? TASP has offi-

cially opened the application window for this year. The following information provides details
about how to apply.

I. Introduction

The TASP Scholarship Program was established in 2011 to aid graduate students embark-
ing on a Specialist or Doctoral degree in School Psychology who may be facing financial bar-

riers. The intent of the Program is to support the completion of certification or degree in this
area.

The Program awards a maximum of four general $500 scholarships to chosen graduate
students.

The Program also provides conference registration fee refunds to scholarship recipients.
Refunds are based on early registration rates.

Recipients are recognized at the annual TASP conference in October.
I1. Eligibility
To be considered for a scholarship, applicant must:
o Be a full-time or part-time graduate student in a School Psychology program in Texas.
e Be in good academic standing. Minimum GPA of 3.25 required.
e Be a TASP member (http://txasp.org/membership).

IT1. Selection Criteria

Your application will be blindly reviewed and evaluated by the TASP Scholarship Committee,
which is comprised of current board members, excluding trainers. The Scholarship Coordinator
will not partake in evaluation procedures. The Committee will consider many factors in reach-
ing their decision including: adherence to instructions; completeness of application; academic
standing; interests and growth as reflected on curriculum vitae; professional goals statement;
recommendation letter; and essay expressing need/plan for scholarship. Required documenta-
tion is delineated on the application form.

IV. Application Deadline

To be considered for a scholarship, the completed application and all supporting documents
must be received by the TASP Graduate Student Representative and Scholarship Coordinator,
Kassi Gregory, no later than Friday, September 27, 2019.



V. Notification

All applicants will be notified of their status prior to the TASP Annual Fall Convention. This
year, scholarship recipients will be notified on or before Monday, October 21, 2019. Scholarship
recipients will be formally recognized at the TASP Annual Fall Convention, therefore, the win-
ning applicants are required to attend in order to receive their award. For 2019, the convention
will be held in Houston on October 23-25.

VI. Completing and Submitting Your Application

All materials must be submitted via e-mail to the Scholarship Coordinator. You may need to
scan and save some documents in PDF format (i.e., recommendation letter, signed application)
for electronic submission. Once you submit your materials, you will be unable to make changes,
so please make sure that all information is correct and complete prior to submission. You may
request that your application be retracted if you decide that you no longer want to partake in
the selection process. Upon submitting your materials, you will receive a confirmation notice via
e-mail denoting that your application materials have been received.

VII. Applicant Alert

It is the applicant’s responsibility to ensure that ALL application materials are received as in-
structed and by the deadline. Documents received outside of the deadline or in addition to what
has been instructed will not be considered.

VIII. Delivery of Scholarship

Scholarships will be awarded in the form of a check within 30 days following the annual TASP
Convention in the fall.

IX. Reapplying
Scholarship recipients are not eligible for reapplication and may only receive one scholarship.
X. Questions?

Contact Kassi Gregory (graduatestudentrep@txasp.org) if you have questions or need further
information.

XI. Disclaimer

Any graduate student who is a current member of the TASP Board is ineligible for the Scholar-
ship Program.



TASP 27th Annual Fall Convention

By Stephanie Barbre

The 2019 Texas Association of School Psychologists' Fall Convention will be held Wednesday
through Friday, October 23-25th, at the Westin Galleria Houston in Houston, Texas. The theme
of this year's convention is a reminder that our dynamic professional competencies go beyond
the assessment role. School psychologists are trained to provide and embrace a comprehensive
model of services and each of us has the potential to shift systems at the local, state, and nation-
al levels. We have invited several NASP leaders from across the country to help us celebrate our
purpose and share their experiences as school psychologists and leaders of our profession. Pre-
convention topics include social-emotional learning and best practices in bilingual assessment.
Convention sessions feature a wide variety of topics including: Social-emotional learning, social
justice, crisis response and intervention, mental health service delivery models in school dis-
tricts, multi-tiered systems of support, and, of course, assessment.

TASP has transitioned to open registration for the regular convention sessions. At-
tendees will no longer select individual sessions at the time of registration and ses-
sions will be available on a first come, first serve basis at convention. To ensure the
best availability, attendees are encouraged to arrive early or on time at the session of
their choice. Attendee QR codes will be scanned upon entrance to document attend-
ance, which is necessary in order to receive credit for continuing professional devel-
opment (CPD). Once the session reaches the allowable room capacity limit, the ses-
sion will be closed and additional attendees will not be allowed to enter the session.
As in the past, attendees MUST be scanned within the first 15 minutes of the session
in order to be counted present.

In addition, we are excited to host our first School Psychology Job Fair on Thursday, October
24th from 4:30-6:00 p.m.! We already have 18 school districts registered and ready to network
with LSSPs and potentially fill open positions across the state. The job fair is offered free of
charge to school districts; however, due to the space available, we can only accept 23 districts
this year. Register your district today before spots fill up!

We look forward to seeing yvou next month in Houston!

TEXAS A&M

UNIVERSITY
CENTRAL TEXAS

Texas A&M University — Central Texas School Psychology program is accepting applications for their Specialist Degree
in School Psychology (SSP) program. Interested applicants should hold a Bachelors degree in Psychology or a closely
related field and be dedicated to improving the lives of students and schools. The SSP program is 63 graduate hours and
prepares students to become a Licensed Specialist in School Psychology in the state of Texas, or seek licensure as a
School Psychologist in other states. The program includes extensive training in assessment, counseling, consultation
and internship experiences that help apply classroom learning to real life problems. Send letters of inquiry to: Dr. Co-
ady Lapierre, LSSP, 1001 Leadership Place, Killeen, Texas 76549 or lapierre@tamuct.edu




The National School Psychology Awareness
Week 1s November 11-15, 2019

Find Your Focus!

The National Association of School Psychologists

(NASP) has designated November 11-15, 2019, as na-
tional School Psychology Awareness Week (SPAW). This [
year’s theme, "Find Your Focus" highlights how school

psychologists can help students identify strengths and | g s

areas of interest, develop persistence, see ideas and situ- | LEM-SOL! ,
ations more clearly, and attend to important infor- o ED LEADER >
mation in academic and social settings. Throughout the | = = W

week, schools across the country will be taking part in
events and activities designed to highlight how school
psychologists, teachers, and other school personnel work %
with students to help them find their focus. -

ww
m

“We want the theme to help students engage in activi- [ ER = S PROMOTER -
ties that build critical academic and social emotional o OR, =~ ATt RESPECTF L
skills,” explains NASP President Leslie Z. Paige. “For sacen | EAIVI PLAYER
some students, finding their focus may mean being able [F=8 X ax : ATIS .
to pay attention or to keep trying even when it is diffi- 0 T NICA OR &
cult. For others, finding focus may mean setting goals, . D THINKE c%oush POSITIVE PERSC
1dentifying areas of interest, or applying strategies to N RS
improve their academic performance or social interac- NASP-¢*
tions. Finding focus could also include learning to stay i R
on topic in a conversation, or to concentrate on improving physical skills. The theme is adapta-
ble for all age groups and situations.”

-

“It 1s also important for school psychologists and other school personnel to find their focus,
whether it is to enhance school climate, advocate for needed changes in classrooms, schools, or
communities, or to develop specific skills and knowledge to use in their work,” adds Paige.
“School psychologists can help school personnel and families achieve the vision of all children
and youth being able to thrive in school, at home, and throughout life.”

NASP has put together a variety of resources that NASP members and other partners can ac-
cess through the NASP website in order to coordinate SPAW events and activities for their own
schools and practice settings (www.nasponline.org/spaw).

In addition, several NASP programs are in place to reinforce aspects of this year’s theme.
School staff can use the Student POWER Award to recognize those students who work to make
a difference through hard work, personal optimism, and dedication of others. The Possibilities
in Action Partnership Award recognizes the contributions of teachers, administrators, other
staff, and parents make to support the needs of the whole child. The Gratitude Works program
1s designed to help students focus on positive relationships, mature socially, and grow an un-
derstanding of the world by fostering gratitude through a variety of activities.
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Spotlight on an LSSP: Drs. Michelle
Pastorek and Wes Baker

By David Kahn

Our spotlight on an LSSP for this newsletter is Dr. Michelle Pastorek and Dr. Wes Baker, and
their work with the Mental Health Intervention Team in Cypress-Fairbanks Independent
School District, located on the northwest side of the Houston Metro Area. The Mental Health
Intervention Team (MHIT) has been in place since the 2018-19 school year. The team 1s multi-
disciplinary and comprised of two psychologists/LSSPs, four licensed professional counselors,
and two mental health officers. The team rolled out at different time points throughout the
year, with the officers starting in August of 2018, the LPCs starting in October of 2018, and the
LSSPs starting in January of 2019. The team was originally modeled after the teams used in
Austin ISD and their staff collaborated with Cy-Fair during the fall of 2018 to help get their
procedures started. Based on the results of ongoing needs assessments that the team sends out,
they work to tailor their efforts to the mental health needs indicated by district staff.

The team is multidisciplinary and has multiple individuals who lead the team. The Director of
Psychological Services, Dr. Traci Schluter, oversees the efforts of the psychologists while the Di-
rector of Guidance and Counseling leads the licensed professional counselors. The mental
health officers work with the CFISD Chief of Police. While the eight members of the team meet
and office together on a daily/weekly basis to communicate and respond to situations taking
place on campuses, the directors and chief meet monthly in collaboration with the team to dis-
cuss district-wide efforts. The directors and chief meet periodically with CFISD’s Chief of Staff
and General Counsel to discuss procedures.

Various staff members are trained at the campus level to respond to varying levels of crises.
Teachers are provided gatekeeper training each year to address warning signs and procedures
for providing students support when they make a threat to harm themselves or others. Counse-
lors take the lead on suicide prevention efforts while administrators (assistant principal, associ-
ate principals, or campus principal) lead a multidisciplinary team for threat assessments. Mul-
tiple staff members are trained in the same procedures to keep information and language con-
sistent, including nurses, Youth Services Specialists (licensed clinical social workers), psycho-
logical services staff, and school resource officers.

Team members have an MHIT help line that staff call whenever student concerns arise. Cam-
pus staff (counselors, psychological services staff, Youth Services Specialists, nurses, School Re-
source Officers, etc) have been trained to contact MHIT for support when they have concerns
about high-risk student situations related to suicidal ideation/intent. They determine when sup-
port from MHIT is needed by screening students using the Columbia Suicide Severity Rating
Scale Screener (CSSRSS). Campus Administrators are trained to contact MHIT during very se-
rious substantive threat situations using Dr. Cornell’s Comprehensive School Threat Assess-
ment Guidelines (CSTAG).

Cy-Fair uses several evidence-based models to support our students. For crisis prevention and
Iintervention, staff are trained to use the CSSRSS for suicide risk. Procedures are aligned closely
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with the model Austin ISD uses as well as the Montana Crisis Action School Toolkit on Suicide.
The district was fortunate to have Dr. Cornell train staff, as well as several members of the
MHIT as trainers, to implement the CSTAG model in the district.

The district trains psychological services staff as well as other members in the district on PRE-
PaRE workshop 1. When a campus is impacted by the death of a student or staff members, the
team provides a response using the frameworks of both PREPaRE workshop 2 as well as NOVA.
All psychological services staff as well as some counselors and Youth Services Specialists are
trained in PREPaRE workshop 2 and NOVA. The district also has a psychological services staff
member who is a Psychological First Aid for Schools trainer and trains district staff in this
method.

The team provides services based on a multi-tiered system of support.

Tier 1 Prevention:
Support of Student Mental Health Awareness groups
Suicide risk awareness and prevention trainings
Threat awareness and response trainings
Mental health trainings for staff/parents/students
Networking with community providers
District mental health newsletter
District-wide needs assessments/data collection
Ongoing research re: evidence-based practices

Tier 2 Strategies for At-Risk Students:
Crisis Help Line support for campuses
Suicide risk screening and response protocols
Threat assessment and response protocols
Consultation with parents and staff of at-risk students

Tier 3 Strategies for Students with Severe Needs:
Direct support to campuses during suicide/threat response
Individualized student safety plan
Ongoing monitoring of high-needs students
Parent collaboration to access community services
Support during transition (from hospital) meetings
Support during reintegration (from discipline placement to home campus)

One challenge Cy-Fair encountered when starting their MHIT was that not all staff members
could start at the same time. When the team was originally rolled out, some team members
were not immediately available; they needed to complete job obligations within their current
roles. Figuring out initial logistics took time (e.g., where the team was housed, what were the
roles, what was the overall mission of the multidisciplinary team, how the team served the dis-
trict best with eight members, gathering needs assessment data). It was important for team
members to give themselves permission to make changes throughout the year based on efficien-
cy and ways to best support staff.



When asked about any advice they might give LSSPs wanting to create a team-based approach
to addressing school-based crises and mental health concerns, they recommended getting top-
down buy-in and a means of communicating with stakeholders. In addition, network with other
districts. Apply for grants—there are funds for practices impacting school safety. Consider the
specific needs of the district in determining the focus of the teams and the roles on the team.
Utilize the strengths of team members and have good communication throughout. Take time to
get to know and learn about the members of the team—how they best communicate, what their
specific goals are for the team, etc.

PhD Specialization

- - - - = - in School Psychology
SCHOOL OF EDUCATION Department of Educational Psychology

UNIVERSITY

This PhD program at Baylor prepares individuals to be scholars who can contribute to the knowledge

base of how to best serve students in schools, families and communities.

Program highlights:
* Opportunities for research and publication * Fulltime or parttime options
with outstanding faculty » Competitive assistantships available
* Oppeortunity for hands-on experience at the * Open to students with or without prior
Baylor Center for Developmental Disabilities school psychelogy training

Application deadline: February 1
For more information: bavlor.edu/SOE/edp/scheoolpsychology
Dr. Alex Beaujean, program director: Alex Beaujean@hbavlor.edu

Children’s Assistance for Living Committee

Bo’s Place exists to offer support and community to those who have experienced the death of a
loved one. A non-profit, free-of-charge bereavement center, Bo’s Place offers multiple grief sup-
port services for children and families, and provides education and resources for those who as-
sist them as they grieve.

Bo’s Place operates on the belief that it is helpful
and healing for grieving children to share their
stories, memories, experiences, thoughts, and
feelings with those who can help them under-
stand their journey. Bo’s Place offers the only
free on-going grief support program in the great-
er Houston area for children and their families.

David Kahn .
CALC Member Bo™s Plac.e
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Spotlight on Training Program:
University of Houston

By Anna Laakman and Allison Meinert

Founded in 1927, the University of Houston (UH; http://
www.uh.edu/) is located in the heart of the country’s 4th
largest city and is one of a select number of universities
across the nation designated as a Carnegie Foundation Ti-
er One Research Institution. UH offers 108 undergraduate
degrees, 104 Master’s Degrees, and 46 Doctoral degrees.
There are over 2,700 faculty members and more than
46,000 undergraduate and graduate students. UH was re-
cently listed as one of the 2019 Best Colleges in the US,
according to Princeton Review’s “Best Colleges” Book. We
are proud that UH is one of the most diverse campuses in
the U.S. and draws students from a variety of back-
grounds.

Within the Psychological, Health, and Learning Sciences (PHLS) Department is the APA-
accredited and NASP-approved School Psychology Ph.D. training program, which attracts appli-
cants from all over the U.S. The mission of the School Psychology Ph.D. program is to “inspire
the development of transformative leaders and mutually beneficial community relationships to
promote positive change and well-being across systems important to children and families....
[by] intentionally engag[ing] with diverse populations, settings, and professional opportunities
to accomplish rigorous, culturally sensitive, scientist-practitioner training and research”. The
program is also designated by NASP as a Multicultural and Bilingual School Psychology Pro-
gram. Students from the program have the opportunity to receive focused training during a
summer study abroad in central Mexico a recent and exciting new endeavor!

The UH School Psychology program collaborates with multiple programs across campus, as well
as many sites across Houston, which allows students to work with a variety of professionals and
provides practicum opportunities the city. Our five core faculty members are Dr. Milena Keller-
Margulis (School Psychology Program Director), Dr. Sarah Mire, Dr. Jorge Gonzalez, Dr. Brad
Smith, and Dr. Zenaida Aguirre-Munoz. Their broad research areas include curriculum-based
measurement, autism spectrum disorder, English-language learners, and mindfulness. Faculty
research agendas are funded by both federal and foundation grants, giving doctoral students an
opportunity to work closely with their faculty mentors to help generate and disseminate re-
search designed to improve service delivery for children and their families. Faculty and stu-
dents regularly publish together in top peer-reviewed journals and present together at state, na-
tional, and international conferences.

The scientist-practitioner model that guides training in the Ph.D. in School Psychology program
emphasizes the bidirectional influence of research and field-based work. Trainees are prepared
to conceptualize and conduct research to inform field-based practice, as well as to use field-
based experiences to inform the development of empirical studies. The program is designed in
an exposure-experience-expertise model and focuses on competency development in areas such
as research design and methodology, evidence-based assessment and intervention, interdiscipli-
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i S U R o i L R 20 nary consultation, and program evaluation. Us-
: i : ing a systems-oriented ecological-behavioral
L e R SR ‘ theoretical framework, students are taught to
= 71 address school-based behavioral health difficul-

| dents learn to consider not only the characteris-
tics of the child, but also the influence of the
" family, school system, peers, neighborhood, cul-

L 2 conceptualize cases holistically and to integrate
| both research and practice in their work.

The University of Houston’s Ph.D. training program focuses on the reciprocal relationship be-
tween research and practice, underscoring the fluidity and interdependence of these domains.
Students complete mentored research in faculty-led teams and independent research through
their candidacy (thesis) and dissertation work. All students also begin interprofessional pre-
practicum rotations during their first semester of study, followed by both school-based and non-
school-based practica throughout their doctoral program. These sites include locations such as
Texas Children’s Hospital Psychology Service; Texas Children’s Hospital Autism Center; Texas
Children’s Health Plan Center for Children and Women; Texas Children’s Hospital Adolescent
Medicine; UT Health CLASS Clinic; UT Health Path Program; UT Health Harris County Psy-
chiatric Center; The Harris Center for Mental Health and IDD (Feeding Clinic, Eligibility De-
termination, Clinical Services); Harris County Juvenile Probation Center; Texas Child Study
Center at Dell Children’s; University Speech-Language-Hearing Clinic Interdisciplinary Practi-
cum; University of Houston Counseling and Psychological Services; Cypress-Fairbanks ISD;
Katy ISD; Galena Park ISD; Sheldon ISD; Deer Park ISD; UH Charter School; and the Mon-
arch School. Students in the program are encouraged to have a variety of experiences and are
exposed to many different populations during their training program.

Almost all of our students choose to pursue pre-doctoral internship placements through the As-
sociation of Psychology Postdoctoral and Internship Centers (APPIC) National Match, and they
are highly successful in this competitive endeavor, matching to competitive internship sites
across the US (see http://www.uh.edu/education/degree-programs/school-psyc-phd/). Students
entering the program with a graduate degree typically complete the program in 4-5 years, while
those entering with a bachelor’s degree usually complete the program in 6-7 years. Upon gradu-
ating, students are eligible for the Licensed Psychologist (LLP), Licensed Specialist in School Psy-
chology (LSSP), Nationally Certified School Psychologist (NCSP), and Health Service Provider
(HSP) in psychology credentials. UH School Psychology Ph.D. program graduates work all over
the U.S. in diverse research and practice settings. These include university/academia, school,
community mental health, juvenile justice, and hospital settings including Texas, Louisiana,
Ohio, Delaware, Florida, Kentucky, Missouri, Tennessee, California, and New York.

We are always excited to meet bright, motivated, and passionate students who are committed to
the field of school psychology. For more information about our program, faculty, and current
students, as well as for application details, please visit our website:
http://www.uh.edu/education/degree-programs/school-psyc-phd/.
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Spotlight on a District:
Round Rock Independent School District

By Cassandra Hulsey

Round Rock ISD is located in central Texas
and includes the city of Round Rock and por-
tions of Austin and Cedar Park. Approxi-
mately 50,000 students attend the district’s
seven high schools, eleven middle schools,
34 elementary schools, and three alternative
learning centers.

Round Rock ISD recognizes the important
role mental health plays in the success of its
students and has pursued several initiatives
to enhance the social and emotional support
the district offers.

Most recently, the district announced the
development of two campus-based mental
health centers, which will be located on the

Round Rock High School and Cedar Ridge
High School campuses. Students in need of

mental health services can be referred for treatment by licensed professionals at no cost. If the
referred student does not attend one of the site-based campuses, providers travel to the campus
the student attends. These services are contracted with the local mental health authority
(MHA), Bluebonnet Trails. However, the mental health centers are overseen by RRISD Coun-
seling Services Department. Services provided through the mental health centers are a supple-
mental service to the counseling supports that are provided to students by school-based mental
health professionals (school counselors, LSSPs).

RRISD’s Counseling Services Department also provides community mental health seminars
throughout the year. These are informative sessions presented by experts in topics related to
relevant mental health issues impacting students (drug use, body image and eating disorders,
coping with stress, anxiety, depression, healthy relationships, etc.) While these seminars are
targeted toward parents and teenagers, they are open to the community.

Other measures to promote mental health and wellness taken by RRISD include decreasing
non-counseling responsibilities of mental health staff, employing campus-based behavior inter-
ventionists, and community mental health walks. Campus and district leaders are supportive
of conversations and ideas on how to support the social and emotional needs of all students,
helping to create a positive climate that destigmatizes mental health issues and encourages
connectivity.
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Graduate Student Corner

" > Hello TASP Grad Students,

I hope that your year has started strong with solid
courses, experiences, challenges and excitement.
TASP Convention is just around the corner and I
-would love to see you there, October 23-25. There
are still a few spots for student volunteers at the
Convention, if you are interested email me at grad-
uatestudentrep@txasp.org.

At the Convention, Leslie Paige, NASP President,
, has asked to have a session with just Graduate
Students! This session will be from 3:00-4:00 on
Wednesday before the Convention. It is included in your Convention fee (it does not count as
Pre-Convention). Bring your questions about NASP and the future of School Psychology.

There is still time to apply for the TASP Scholarships. Four $500 scholarships are available but
the deadline is approaching fast. All materials must be received by Friday, September 27th, The
application is located on the Professional Development: 2019 Fall Convention page, just click on
Call for Scholarship Applications.

Make this a great semester!

Kassi Gregory

gArea I Update

:Hello Area I! I imagine you've been just as busy as me, settling back
jinto another school year. I have also been hard at work on this year’s
I Annual Convention, which will be in Houston, TX from October 23-
125th, T know it is a ways from Area I, but there is a great speaker
:lineup and it is a wonderful opportunity to connect with other profes-
isionals. Registration is open now, so make sure you reserve your spot

I before prices go up. I look forward to seeing many of you there!
|

i . :

i I am currently signed up to attend some of Region 10’s workshops, so
I please look for me there. Shout out to Keya Saleh for coordinating
levents there!

|

|
|
- !
:I also want to send a special shout out to our lead LSSP in Frisco ISD, Shannon Henderson. She :
lhas been hard at work, advocating for our team and making sure our new district leadership i
:knows how awesome the Frisco ISD LSSP team is. We are grateful for your leadership! I
i It is a pleasure serving as your Area I representative and Convention Chair. I can be reached at :
|
|
|
|
|

| areal@txasp.org.

|

i

‘Jenna Becker

Ll i
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|Area III Update

IGreetlngs Area III members! The Summer Institute provided
attendees the opportunity to complete PREPaRE Workshops 1
| land 2, and for those already PREPaRE trained, it provided the
|opportunity to become a Trainer. It was good to see so many

I people from Area III in attendance and committed to being
:ready in the event of a crisis, especially in light of the recent k
itragedies we have had in Texas. It is a reminder that tragedies |,
Ican come when we least expect it, and it is important that ‘
when they do we are PREPaREd to address the needs of our
: students and families.

|

| If you have not already done so, mark your calendars for the Fall Convention. This year’s con-
=Vention will be October 23-25, and we in Area III are fortunate to have the Fall Convention tak-
iing place close to home at the Westin Galleria. Please talk with your supervisors and make

I plans to attend. There is something scheduled for everyone. In addition, for the first time,
'TASP 1s excited to have scheduled a job fair in conjunction with our annual Convention. This
should provide a wonderful venue for meeting new people, making professional connections,

i and learning about all the professional opportunities that are available throughout our great

: state.

:Thanks to all of you who are loyal active members of TASP. Without you, TASP would not be
lable to advocate for the profession. Continue to encourage your colleagues who are not current-
'ly TASP members to consider joining. We are only as strong as our membership, so let us work
together to ensure that every LSSP in Area III is a member of TASP. I continue to seek out op-
|portun1t1es to travel and visit LSSPs in Area III. Please contact me if there is anything I can do
Ito assist you in your efforts to recruit your colleagues as new members. I look forward to seeing
! all of you at our Fall Convention!

' Dav:d Kahn

DEVELOPING THE NEXT GENERATION
OF SCHOOL PSYCHOLOGISTS

The University of Houston Schoaol Psychology Ph.D. program
prepares school psychologists to excel at applied research and

ecologically sensitive evidence-based practice.
www.uh.edu/school-psychology

UNIVERSITYof HOUSTON

PSYCHOLOGICAL, HEALTH, & LEARNING SCIENCES
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:Area IV Update

Fall convention is fast approaching (October 23-25 in Houston)!
Have you checked out the amazing line up? Session topics include
play therapy, TBI, school violence, eating disorders, psychological
measurement, school-based mental health service delivery models,
assessing ELL students, and so many more! This will be a great way |
to earn your professional development while also learning things to
positively impact your practice....and to have a great time socializ-
ing and networking with other school psychologists! If you go, please
stop by and say hello!

Sadly, this 1s my last time writing to you as your Area Representa-
tive as my term ends at the end of this year. But do not worry, I will !
still be representing and advocating for school psychology! Elections
- for new TASP Board positions, including Area 4 Rep, begin in Octo-
ber and I am excited to see who will be our next representative!

i
I'T wish you all the best in the new school year. If I can be of assistance in any way, please let me
know!

|

: Cassandra Hulsey

lArea V Update

II hope the beginning of this school year finds you rested and ener-
glzed August is always a month in full swing and it does not tend
to slow down! This holds true for us all, including your TASP
!Board The board met on August 17th and 18th, Among the many
Ithings discussed was our role as Area Representatives moving for- J
:ward and finding more effective ways to reach out and advocate for
jour membership. Your input is important to us! As Area Repre- p
I sentatives, we welcome any questions or concerns from you. Please

: do not hesitate to reach out to us. We would love to hear from you!

:The Fall Convention will be held at the Westin Galleria in Houston this year and we have a di-
i verse line-up of speakers. If you have not already done so, please take a look at the session de-
i scriptions on our TASP website. There will be an opportunity for members to get both ethics
land cultural diversity CPDs during the convention. However, please make sure to plan ahead
:and arrive early to any session you wish to attend, as it is now on a first come, first serve basis.
i Convention attendee badges will have a QR code, which will be scanned upon entering the ses-
Ision to ensure that you get credit for continuing professional development. Those in attendance
'must be scanned within the first 15 minutes to count as present. When it reaches maximum
:capacity, the session will be closed.

: Once at the convention, you do not have to go far for leisure activity when it is time to unwind.
i The Westin is located inside the Galleria Mall, which has everything you need and more. It is a
I great spot to network with fellow LSSPs, eat at interesting restaurants, and of course, shop!
|

Jessica Greve



gArea VI Update

1T hope that this newsletter finds you all well as the 2019-2020
:school year 1s in full swing. I hope that some of you were able
ito attend the PREPaRE training that TASP offered at our

I Summer Institute this year in an effort to better equip schools
Ifor crisis situations. We had our TASP Board meeting in San
iAntonio in August, where we worked on final preparations for
Ithe 27th Annual TASP Professional Development Convention
:in Houston. Be sure to get registered for convention and your
ihotel, as October 234 will be here before we know 1it. “The Pro-
I fession, Our Purpose, My Potential” is the theme of this year’s
:convention, and we have some exciting presenters lined up
ithat you do not want to miss! I hope to see you all there, so
=p1ease come by the TASP table or find me around the convention and say hello!

|
i
! |
I'T also want to give a big shout-out to Stephanie Barbre who works in Region 17. She is the cur- |
:rent “TASP President-Elect” and will serve as President of our organization beginning in Janu- :
iary! I want to thank each of you for all that you do each and every day for our districts, stu- i
ldents and families, and for your tireless service to the profession. I hope to meet some of you in |
|
|
|
|
|

: October at the convention, and please let us know if TASP can do anything for you!

TEXAS TECH VRIVERAITY

College of Education

PH.D.IN EDUCATIONAL PSYCHOLOGY
School Psychology Track

A blend of online courses,
weekend courses and intensive
T-week summer sessions.

APPLICATION

DEADLINE FOR

29 COHORT
DECEMBER 1, 2018

Get your degree in 3 years
from home, while you work.

For mare information
visit wwweductueduor

email Dr. Tara Stevens at tara.stevens@ttu.edu
or Mr. Breok Reberts at brookroberds@ttu.edu
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GIFTED RATING SCALES
PFETFFER & TAROSFWICH

HELPS IDENTIFY
GIFTED POTENTIAL
IN CHILDREN

The GRS is quick and easy to use as part of a comprehensive battery in
the assessment of gifted students. It provides a standardized method
for identifying children for gifted and talented programs based on
teacher observations.

The GRS also utilizes norm-referenced scales that measure up to six
domains, including:

* Intellect «Academic abliity -« Motivation «Creativity -Leadership «Artistic talent

The GRS takes 5 to 10 minutes to complete and Is designed for ratings of chlldren ages
4 to 13. Move your gifted and talented program beyond Intelligence and achlevement!

g MHS MHS.com/GRS
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Information from the Area Representatives!

Area Representative Map

Areal
Rep: Connie Rodriguez
areal@txasp.org
7. Kilgore
8. Mount Pleasant
Area II 10. Richardson
11. Fort Worth

Rep: Cammaron Trujillo
areaZ2@txasp.org
18. Midland
19. El Paso

Area III
Rep: David Kahn
area3@txasp.org
3. Victoria
4. Houston
5. Beaumont

Doctor ot Psychology (PsyD) in Health Service Psychology
(Combined Clinical/School Psychology Program)

The University of Houston-Clear Lake College of Human Sciences and
Humanities 15 proud to offer the first PsyD at a public university mn Texas.
Graduates are trained as practiioner-scientists for careers as health professionals
in clinical and school settings. Interested applicants should hold a masters or
specialist degree in clinical psychology, school psychology, or a closely related
field. The PsyD program prepares graduates to become a Licensed Psychologrst,
Licensed Specialist in School Psychology (LSSP), Health Service Psychologist,
and Nationally Certified School Psychologist.

Deadline for applications is December 15, 2016.

http: I/ prtl.uhcl. edu/human-sciences-humanities/ clinical-health-appled-
sciences/doctorate-psychology

For more information, contact Dr. Mary Short
U]]jversity {shornnb@lﬂlclcdu}_ H was

of Houston The choice is clear.
Clear Lake
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Ethical Eddie

Dear Eddie,

A lot of my colleagues are considering leaving school-based employment and changing to con-
tracted services, either independently or with a contracting company. Many of them are trying
to convince me to come and work with them. Are there any specific ethical issues I should think
about when making my decision?

Thanks!
Should I stay or should I go?

Dear Should I,

Eddie has also observed the increase in numbers of LSSPs who are choosing to contracted ser-
vice work over being employed as an employee of a school district. While there are no legal or
ethical standards that would prohibit this sort of work, there are some specific ethical concerns
that school psychologists should consider when engaging in contracted services. Given the in-
creasing numbers of contracting companies and individuals, it is important to think through
these issues. Please note that guidance is offered here regarding considerations, each individual
1s encouraged to think through the concerns as they apply to an individual’s situation.

Principles and Standards to consider in independent and/or contracted services:

Consideration: School psychologists need to be very clear regarding who is providing the service
(contracting agent, supervisee, sub-contractor, employee, etc) and to whom they report.

Relevant standards:
Standard I.1.3 School psychologists ensure that an individual providing consent for school psy-
chological services is fully informed about the nature and scope of services offered, assessment/
intervention goals and procedures, any foreseeable risks, the cost of services to the parent or
student (if any), and the benefits that reasonably can be expected. The explanation includes dis-
cussion of the limits of confidentiality, who will receive information about assessment or inter-
vention outcomes, and the possible consequences of the assessment/intervention services being
offered. Available alternative services are
identified, if appropriate. This explanation
takes into account language and cultural dif-
ferences, cognitive capabilities, developmental
level, age, and other relevant factors so that it
may be understood by the individual providing
consent. School psychologists appropriately
document written or oral consent. Any service
provision by interns, practicum students, or
other trainees is explained and agreed to in
advance, and the identity and responsibilities




of the supervising school psychologist are explained prior to the provision of services

Standard 1.2.4 School psychologists respect the confidentiality of information obtained during
their professional work. Information is not revealed to third parties without the agreement of a
minor child’s parent or legal guardian (or an adult student), except in those situations in which
failure to release information would result in danger to the student or others, or where other-
wise required by law. Whenever feasible, student assent is obtained prior to disclosure of his or
her confidences to third parties, including disclosures to the student’s parents.

Standard II1.2.1 School psychologists explain their professional competencies, roles, assign-
ments, and working relationships to recipients of services and others in their work setting in a
forthright and understandable manner. School psychologists explain all professional services to
clients 1in a clear, understandable manner.

Consideration: School psychologists have an ethical obligation regarding advocacy for practices
that support inclusiveness and social justice. Private contractors should consider their ability to
impact systemic issues if not part of the system.

Relevant Standards:

Standard 1.3.3 School psychologists work to correct school practices that are unjustly discrimi-
natory or that deny students, parents, or others their legal rights. They take steps to foster a
school climate that is safe, accepting, and respectful of all persons.

Standard 1.3.4 School psychologists strive to ensure that all children have equal opportunity to
participate in and benefit from school programs and that all students and families have access
to and can benefit from school psychological services.

Consideration: School psychologists who are employed by school systems are responsible for un-
derstanding the intersection of requirements related to federal law and regulation, state law and
regulation, district procedures, and building level procedures. In addition, they are typically
working as a part of a team of professionals and engage in group decision making that can be
impacted by ongoing professional relationships.

Relevant standards:

Standard I11.2.2 School psychologists make reasonable efforts to become integral members of
the client service systems to which they are assigned. They establish clear roles for themselves
within those systems while respecting the various roles of colleagues in other professions.

=~ Standard II1.2.3 The school psychologist’s commit-
ment to protecting the rights and welfare of children
1s communicated to the school administration, staff,
and others as the highest priority in determining
services.

Standard II1.2.4 School psychologists who provide
services to several different groups (e.g., families,
| teachers, classrooms) may encounter situations in
| which loyalties are conflicted. As much as possible,
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school psychologists make known their ' R ‘
priorities and commitments in advance o
to all parties to prevent misunder-

standings.

Consideration: School psychologists
who are not considered employees of the
school district should take extreme care
to avoid conflicts of interest, or the ap-
pearance of conflicts of interest, and/or
dual relationships.

Relevant standards:

Standard II1.4.4 School psychologists
are cautious about business and other
relationships with clients that could
interfere with professional judgment and effectiveness or potentially result in exploitation of a
client.

Standard II1.4.6 A school psychologist’s financial interests in a product (e.g., tests, computer
software, professional materials) or service can influence his or her objectivity or the perception
of his or her objectivity regarding that product or service. For this reason, school psychologists
are obligated to disclose any significant financial interest in the products or services they dis-
cuss 1n their presentations or writings if that interest is not obvious in the authorship/
ownership citations provided.

Standard II1.4.9 School psychologists who provide school-based services and also engage in the
provision of private practice services (dual setting practitioners) recognize the potential for con-
flicts of interests between their two roles and take steps to avoid such conflicts. Dual setting
practitioners:

are obligated to inform parents or other potential clients of any psychological and educa-
tional services available at no cost from the schools prior to offering such services for remunera-
tion

may not offer or provide private practice services to a student of a school or special school
program where the practitioner is currently assigned

may not offer or provide private practice services to the parents or family members of a
student eligible to attend a school or special school program where the practitioner is currently
assigned

may not offer or provide an independent evaluation as defined in special education law
for a student who attends a local or cooperative school district where the practitioner is em-
ployed

do not use tests, materials, equipment, facilities, secretarial assistance, or other services
belonging to the public sector employer unless approved in advance by the employer

conduct all private practice outside of the hours of contracted public employment

hold appropriate credentials for practice in both the public and private sectors

Consideration: What will be the procedure for ensuring the appropriate maintenance, access,
storage and destruction for psychological records?
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Relevant standards:

Standard I1.2.1 School psychologists review all of their written documents for accuracy, signing
them only when correct. They may add an addendum, dated and signed, to a previously submit-
ted report if information is found to be inaccurate or incomplete.

Standard II.4.1 School psychologists discuss with parents and adult students their rights re-
garding creation, modification, storage, and disposal of psychological and educational records
that result from the provision of services. Parents and adult students are notified of the elec-
tronic storage and transmission of personally identifiable school psychological records and the
associated risks to privacy.

Standard I1.4.5 School psychologists take steps to ensure that information in school psychologi-
cal records is not released to persons or agencies outside of the school without the consent of the
parent except as required and permitted by law.

Standard I1.4.7 To the extent that school psychological records are under their control, school
psychologists protect electronic files from unauthorized release or modification (e.g., by using
passwords and encryption), and they take reasonable steps to ensure that school psychological
records are not lost due to equipment failure.

Standard I1.4.9 School psychologists, in collaboration with administrators and other school
staff, work to establish district policies regarding the storage and disposal of school psychologi-
cal records that are consistent with law and sound professional practice. They advocate for
school district policies and practices that:

safeguard the security of school psychological records while facilitating appropriate par-
ent access to those records

1dentify time lines for the periodic review and disposal of outdated school psychological
records that are consistent with law and sound professional practice

seek parent or other appropriate permission prior to the destruction of obsolete school
psychological records of current students

ensure that obsolete school psychology records are destroyed in a way that the infor-
mation cannot be recovered

Consideration: How will the contracted provider be involved in follow up regarding students
with whom they work?

Relevant standards:

Standard I1.2.2 School psychologists actively monitor the impact of their recommendations and
intervention plans. They revise a recommendation, or modify or terminate an intervention plan,
when data indicate the desired outcomes are not being attained. School psychologists seek the
assistance of others in supervisory, consultative, or referral roles when progress monitoring in-
dicates that their recommendations and interventions are not effective in assisting a client.

Standard I1.2.3 School psychologists accept responsibility for the appropriateness of their pro-
fessional practices, decisions, and recommendations. They correct misunderstandings resulting
from their recommendations, advice, or information and take affirmative steps to offset any
harmful consequences of ineffective or inappropriate recommendations.

23



These considerations and relevant standards are certainly not exhaustive when considering
ethical issues that may arise when delivering school psychological services as a non-school
based employee, however, I hope these will stimulate your thinking and professional discus-
sions regarding this important topic.

Ethically,
Eddie

TEXAS3 STATE
UNIVERSITY

The rising STAR of Texas

Texas State University offers a Specialist in School Psychology (SSP) degree in school
psychology, approved by the National Association of School Psychologists (NASP) and
accredited by the International School Psychology Association (ISPA).

The Texas State School Psychology program is one of the oldest school psychology programs in the state of Texas and endorses
the scientist-practitioner training model. Texas State offers advanced training opportunities in the recognition and diagnosis of
autism spectrum disorders as well as advanced training opportunities in bilingual school psychology. The deadline for apply-|

ing to the school psychology program at Texas State University is mid-February. Application information may be found at:

For more information, please contact: Paul B. Jantz, Ph.D.

Coordinator, School Psychology Program

®

University of Texas at San Antonio

School Psychology Program

The Department of Educational Psychology at UTSA is pleased to offer the Master of Arts program in School Psychology. The program in-
cludes coursework and field-based experiences consistent with guidelines provided by the Texas State Board of Examiners of Psychologists and
the National Association of School Psychologists. Most courses are offered in the evening at the UTSA Downtown Campus, and full-time and
part-time tracks are available. Application deadlines are as follows: July 1st for the Fall, November 1st for the Spring, and April 1st for the
Summer. Students are currently completing their practicum experiences with the following sites: Alamo Heights ISD, Atascosa-McMullen
Cooperative, Bexar County Academy, Boerne ISD, George Gervin Academy, San Antonio ISD, San Antonio Special Programs Cooperative,
Somerset ISD, and South San ISD. Students are currently completing their internship experiences with the following sites: AIM Consulting,
Alamo Heights ISD, Atascosa-McMullen Cooperative, Autism Treatment Center, Belton ISD, Boerne ISD, East Central ISD, George Gervin
Academy, Granbury ISD, Heartland Special Education Cooperative, Katy ISD, and San Antonio ISD.

For more information, please contact Dr. Jeremy Sullivan (jeremy.sullivan@utsa.edu)
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TEXAS ASSOCIATION OF SCHOOL PSYCHOLOGISTS

27th Annual
Fall Convention

The Profession. Our Purpose. My Potential.

OCTOBER 23-25, 2019
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Research and Practice in the Schools:
The Official Journal of the Texas Association
of School Psychologists

Journal Update

The first six issues of Research and Practice in the Schools can be ac-
cessed on the TASP website: http://www.txasp.org/tasp-journal. We
welcome manuscripts from school psychologists working in a variety of
settings. Submissions can include original empirical research, theoret-
1cal or conceptual articles, test reviews, book reviews, and software re- B E LT
views. If you would like to submit a manuscript for publication consid-
eration, please email jeremy.sullivan@utsa.edu or see the latest issue
for the Instructions for Authors.

Research and Practice

in the Schools

volume 6, Issue 1 + April 2019

Call for Special Issue Proposals:

Are you interested in proposing a special issue of the journal? Perhaps &%ASP Texas Asociation ofSchol eyeologit
an issue on crisis intervention, assessment of emotional disturbance, D
or training/supervision in school psychology? If so, please let us know
about your ideas. Special issues will include collections of papers related to some cohesive
theme in the field of School Psychology, and will be edited by Guest Editors who will take the
lead in soliciting contributions and coordinating the peer review process. In addition to special
issues that focus on research and scholarship in School Psychology, we welcome special issues
that cover important practical and applied issues in the field.

Special issue proposals should include a brief description of the theme to be covered by the is-
sue, approximate number of articles to be included, qualifications and expertise of those who
will serve as Guest Editors of the issue, and a plan for soliciting manuscripts and conducting
the reviews. Proposals for special issues, and questions about the process, should be sent to jere-
my.sullivan@utsa.edu.

Our editorial team is currently reviewing manuscripts submitted for publication consideration
in the Special Issue on Trauma-Informed School Psychology Practices, guest edited by Julia En-
glund Strait, PhD, Kirby Wycoff, PsyD, and Aaron Gubi, PhD. We are excited to have received
so many submissions for the special issue, and look forward to publication in the next couple of
months.

Thanks to all who have contributed to the continuing evolution of Research and Practice in the
Schools. If you have any questions or feedback about the journal, please email jere-
my.sullivan@utsa.edu or aecherna8@uiwtx.edu.

Jeremy Sullivan and Art Hernandez

Editors, Research and Practice in the Schools
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MASTER OF ARTS IN SCHOOL PSYCHOLOGY

At UTRGV our graduate program in school psychology prepares you to
work with children, adolescents, and families from diverse socio-cultural
and linguistic backgrounds. The UTRGV School Psychology program

is in accordance with the scientist-practitioner model of training, which
emphasizes school psychologists to use empirical research in practice.
The program training includes preparation in mental health and

The University of Texas educational interventions, child development, learning, behavior,

mgGrande motivation, curriculum and instruction, assessment, consultation,
Va]ley collaboration, school law, and school systems.

You will also receive preparation for the following credentials:
Licensed Specialist in School Psychology (Texas State Board of
Examiners of Psychologists) and the Nationally Certified School
Psychologist (National Association of School Psychologists
Certification Board).

For more information contact Dr. Nancy P. Razo, School Psychology Program
Coordinator, at nancy.razo@utrgv.edu or the UTRGV Graduate College at
utrgv.edu/grad

The Texas School Psychologist is published four times a year. Articles, announcements, advertising,
employment notices, and letters should be submitted to:

The Editor: Graduate Assistant Editor:

Daniel McCleary, Ph.D., LP., LSSP, NCSP John Burnett, SSP, NCSP, LSSP

2100 N. Raguet, Human Services Building 2100 N. Raguet, Human Services Building
PO Box 13019 SFASU Nacogdoches, TX 75962

Nacogdoches, TX 75962
newsletter@txasp.org

Advertising Policy

The publication of any advertisement by the Texas Association of School Psychologists Newsletter is
neither an endorsement of the advertiser, nor of the products or services advertised. TASP is not
responsible for any claims made in an advertisement. Advertisers may not, without prior consent,
incorporate in a subsequent advertisement or promotional piece the fact that a product or service
has been advertised in the TASP newsletter.

The TASP newsletter is published to enhance communication among school psychologists in a man-
ner that advances the general purpose of the Texas Association of School Psychologists. The accept-
ability of an ad for publication 1s based upon legal, social, professional, and ethical considerations.
All advertising must be in keeping with the generally scholarly, and/or professional nature of the
publication. Thus, TASP reserves the I}ght to unilaterally reject, omit, or cancel advertising which
1t deems not to be in the best interest of the scholarly and professional objectives of the Association,
and/or not in keeping with appropriate professional tone, content, or appearance. In addition, the
Association reserves the right to refuse advertising submitted for the purpose of airing either side of
controversial social or professional issues.

Permission is granted to all other school psychology associations’ newsletters to reproduce any arti-
cle, providing the original source and author are credited.

Camera ready artwork or Employment Notices must be received prior to deadline date for desired
publication. Contact TASP at newsletter@txasp.org
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m P The Texas School Psychologist
A partner on the path to student success

Texas Association of School Psychologists
From the NASP Resource adopted by the TASP Executive Board August 2014

NASP ¢
el b | P OSItION Statement

Prevention and Wellness Promotion

The Mational Aszzociation of School Psychologists (MNMASP) is committed to school-based behavioral
and mental health prevention and early interrention serrices that promote psychological wellness for all
children, improve positove child development, and maximize children’s suceess in schools, families, and
communities. Ophtmal preschool and school-bazed prevention sermices foster strong and effective
caregiving systems in home, school, and community enmronments. When they are well-designed and
wellamplemented, school-based prevention programs remnforce stndents” academse and social success
(Greenberg et al | 2003). MASP affirm=s that school psychological services shonld inchnde high-gnality
emidence-based prevention services that minimize disturbance and promote psychological wellness in
childremn.

RATIOMNALE FOR SCHOOL-BASED PREVEINTION

Preventive school-based behavioral and mental health services are essential becanse 153-20% of school-
age children expemnence a mental disorder in a grren year, yet most do not receire adequrate mental
health snpports (Centers for Dlizsease Control and Prevention [CIDC], 2013; Costells et al., 2013). Ethaoic
minonty yorth who need behavioral and mental health sermices experience even greater disparitses than
majonty vouth despite increased national attention to these inequaties (Alegria, Vallas, & Pumariega,
2010, Of school-age children who recerme any behavioral and mental health serrices, 7T0-80% receire
them at school (Atkins et al | 20100, Access to behavioral and mental health treatment is erntical,
becanse early zigns of stndent distress are often associated with difficnlties in edneational, social, and
occupational actrmibies ducng later school vears and adulthood. Early intervention and prevention
programs, in preschools and schools, support the psychological wellness of children at misk and address
early symptoms of maladmstment before stndents meet diagnostic criteria for a disorder. By redncing
incidence rates and moderating the development of psrchopathology in children and vouth, earkyr
preventive inferrentions can be more effective and less costly than remedial interventions (Faplan,
20000

A mumber of indimidoal characteristics and environmental factors strongly inflnence the development
and severity of stndents” maladpstment. In partrenlar, children and youth who are exposed to poverty,
family violence, parental psychopathology, or commmnity wolence are at sigmificantly higher nisk for
maladjustment. Thes 15 in contrast to data showing that children who have access to canng adulis, high-
quality parenting, and effective commmnunity snpport services are moce likely to have some protection
against developing a mental illness (Weoner, 2013). Therefore, it is critical that schoaols assess and
identify the needs of stundent populations and tailor prevention efforts accordingly. Preventive school-
based behavioral and ments]l health serrices can systematically rednce social or emotional distnrbhance
by ameliorating enwironmental risk factors and prowding stndents with supports that foster socual
health and psychological wellness (Dholl 8 Yoo, 20100,
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Schools are nnuquely positioned to lead youth prevention and eady intervention programmuing
(Adelman & Tayler, 2010; Drwyer & Van Buren, 2010; NASP, 2008). Schools have daily contact with
students and the capabdity to follow stndents over ttme, making broad omltrear prevention programs
more feasible and cost-effective to implement across a community’s youth population. Furthermore,
access to school-based prevention and intervention services rednces common barriers to treatment
such as cost, the shpma associated with serrices in nafamiliar places, transpoctation to and from
intervention sites, and family—wodk scheduling challenges. Prevention efforts that are coordinated wath
families and commmnities are likely to be more effectrve than stand-alone programs that are
disconnected from other social systems (Power, Lavin, Mantone, 8 Blham, 2010). For these reasons, it 1s
cobieally important that aeighboring school districts and schools collaborate on prevention
programming to address shared concerns and nisk factors in their adjoining commmunities when stondents
mowe across school catchment boundaries. Moreover, school—community partnersheps that effectrvely
utihize school-employed behawioral and mental health professionals—inelnding school psychologists,
school connselors, and school social workers in collaboration with commmnnity-employed partners—ocan
help improwe availability and access to prevention and intervention services wlile ensnring that
stndents with intense needs have access to cotical mental health snpports. Snch partnerships integrate
school and comomaity services, improve continnity of interrentions and family engagement, and
support learming throungh classooom supports and teacher consultation.

MNASP is committed to strengthening the infrastmicture for school-based prevention programs. The
need for prevention programoming far exceeds the cucrent nmmber of programs (Adelman & Taylor,
20110}, and too many of the existing programs have narrow ohjectives aronnd the prevention of dmg,
tobacco, or alechol use (Foster et al., 2005). Often, psychosoomal prevention programs are marginalized
within larger efforts for school improvement of achievement or graduation rates (Adelman & Taylor,
2010; Dwyer 8 Wan Buaren, 2010; Walker et al., 2010). hMany school prevention programs wait to
identify at-nosk younth uatil secondary grades, even though prevention programs are more effective and
less costly in the primary grades. Effective school-based prevention programs are those that (Greenberg
et al., 2003):

* Teach social and emotional learning skills and provide opportinities for stndent self-direction,
parbcipation, and school or commuaity service.

* Foster respectinl, snpportrre relationships among stndents, parents, and staff.

*  Support positive social and academye behavior throngh systematic school-family—community
approaches.

* (Gather ongoing assessment data of stndent mental health needs and the impact of prevention

programs.
* Provide mmltitiered programs that accommodate varions levels of stndent need.

*  Are integrated into the educational cucricubim.
MULTITIERED PREVENTION MODELS

MNASF supports school-based prevention and wellness promotion that nse a mnltitiered appeoach to
address the needs of all stndents throngh varying levels of suppost. The following model is promoted

for preventive interventions:

Tier T: Umiversal prevestive infervenfions are provided to the general school population. School-
wide prevention programs can help reduce negative behaviors (e.g., substance or aleohol abuse,
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bullying, tmancy) and simultanecusly buld strdent competencies and promote mental health and
wellness. Through practices such as positive behavioral interventions and supports (PBIS) and social—
emotional learning programs (SEL), schools can promide instoection to all stedents in social pooblem-
solving strategies and ways to effectrrely deal with conflict.

Tier 2: Selective interventions tarpet groups of stndents who do not respond to nmiversal prevention
programming and students who demonstrate biological, social, and other risk factors, for beharmioral
and mental health difficulties. In conmnction with nairersal prevention programs, selective inferrention
programs strengthen competence and ameborate risk in stndents who are identified as needing additional
support. Selective intervention programs include the Head Start and Early Head Start programs, social
skills instmiction, and counseling support gronps for children who hawve suffered tranma.

Tier 3: Indicated preventive inferventions target individnals who have a diagnosed mental dllness or
those who are displaying signs or symptoms of mental illness. These interventions work to remed:iate
the effects on school Mnctioning. Indicated preventre interventions involve general education
indrridnalized interventions or connseling for stndents whose needs are so severe that they wonld not
be able to benefit from instmeotion withont these accommodations.

THE ROLE OF THE SCHOOL PSYCHOLOGIST

School psychologists are nniquely gualified to design and implement preventrre school-based
behavioral and mental health services to promote stedent wellness and prowmde interventions to
students in need of additional support. School psychologists know ponciples and research related to
resibence and risk factors in learning and mental health, and they have the skills to provide sermces
within school settings. Using a mmltitiered prevention model, school psychologists are be able to: (a)
recognize nsk and protective factors, (b) implement a varety of preventive and responsive intervention
methods, (¢) identify students who may require more indomidoalized snpport, (d) access resonoces, and
(e) collaborate with other caregivers in the school and commmunity. Gaven their expertize in providing
and coordinating behavioral and mental health services, school psychologists can also act as resonrces
and consultants for school adomunistrators who make decisions that affect schools” coordinated systems
of snpports and services.

SUMMARY

MASF believes that prevention and early intervention are essential in promoting student behavioral and
mental health, and that schools mnust provide these services. INASP 15 commutted to strengthening the
nfrastmictnre for school-based prevention programs, and it advocates for the nse of multitiered
prevention and early intervention models that devote school behavioral and mental health services to
the needs of all smdents throngh increasingly intensmre levels of support. School psycholomsts are trained
to play a nmmber of impoctant roles in implementing these programs, incheding: (a) leading schoaol
teams; (b} facilitating the development, delivery, and evalnation of early intervention and prevention
programs; and () involring other caregivers as partners in eardy intervention and prevention efforts.
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