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President’s Message

G. Thomas Schanding, Jr., President

It has been an honor to serve as the
President of TASP this year. I am so
grateful to work in such a wonderful
profession and represent the im-
portant issues to you as well as chil-
dren, families, and schools. I also
want to thank all of the Executive
Board members of TASP — you guys
have made this an amazing year.

TASP had a very busy year. I would
like to take a moment to highlight
some of the activities of 2018.

TASP held its first joint Summer
Institute with our friends, the Ar-
kansas School Psychology Asso-
ciation in Texarkana. We were
happy to offer some great profes-
sional development and make new
friends (or catch up with old
friends). We are currently working
to solidify our plans for another
joint Summer Institute with our
friends at the Louisiana School
Psychology Association for the
upcoming summer!

TASP board members worked ex-
tensively with various school safety
committees in Austin following the
tragic school shooting in Santa Fe
ISD. TASP met with key legislators
and stakeholder groups to discuss
the importance of not only physical
safety of schools but ensuring the
psychological safety of our students,
families, and school personnel.

At the October board meeting,
TASP took important steps to fur-
ther support school psychologists in
their work. We voted to create the
Texas School Psychology Safety
and Crisis Committee. This new

committee will be committed to provid-
ing up-to-date information to the TASP
Executive Board, serve as a support
liaison to local districts experiencing a
crisis event, and provide consultation
to districts and Educational Service
Centers regarding school safety and
crisis practices.

You talked, and we listened. TASP
Board members also voted to create the
TASP Shortage Task Force. This
Task Force is charged with studying
issues related to the shortage of school
psychologists in Texas and providing
recommendations to the board that will
support the work of school psycholo-
gists and increase our numbers in Tex-
as.

As always, TASP is already hard at
work preparing for the 2019 86th Tex-
as Legislative Session. One of our
top priorities will be addressing the
sunset of the Texas State Board of Ex-
aminers of Psychologists. TASP sup-
ports the creation of the Texas Behav-
ioral Health Executive Council as the
new licensing agency for providers of
school-based psychological services. We
are also working to help support fund-
ing for schools; social-emotional learn-
ing TEKS; and creating safe, support-
ive environments for students.

We know that this upcoming year will
be a great year, and look forward to
further working with you to ensure
that Texas knows what school psy-
chologists can do. Enjoy the holidays
everyone, and keep up the great work!

G. Thomas Schanding, Jr.
TASP President, 2018



Treasurer’s Report

We are nearing the end of the 2018 fiscal year! We had a successful Fall Convention in October
and await our totals for profits and expenditures. We thank each and every one of you for your
support and attendance. If you did not make it this year, we hope to see you next year.

Most areas in the TASP budget continue to remain within budget at the present time. I am ex-
cited to see the final year-end totals and I expect our efforts in being fiscally responsible will
pay off. We have now surpassed our projected income for membership this year. In fact, we have
surpassed last year’s total. That is great news! It is motivating for us as an association to see
our membership increase and it reminds us that what we are doing is important and meaning-
ful.

As our fiscal year comes to a close, so does my term as the TASP treasurer. When I was first ap-
proached with the idea of running for treasurer-elect, I was apprehensive. Being the treasurer
1s a very involved position with a significant amount of responsibility. Probably more work than
all of my other former positions combined! However, I quickly realized that I love being the
treasurer. It connects me with our members and the association itself. It has been an honor to
serve as the treasurer, but I have no doubt the incoming treasurer will be great. If you have any
questions or concerns, please do not hesitate to reach out to me at treasurer@txasp.org.

Stephanie Barbre

Treasurer

®

University of Texas at San Antonio

School Psychology Program

The Department of Educational Psychology at UTSA is pleased to offer the Master of Arts program in School Psychology. The program in-
cludes coursework and field-based experiences consistent with guidelines provided by the Texas State Board of Examiners of Psychologists and
the National Association of School Psychologists. Most courses are offered in the evening at the UTSA Downtown Campus, and full-time and
part-time tracks are available. Application deadlines are as follows: July 1st for the Fall, November 1st for the Spring, and April 1st for the
Summer. Students are currently completing their practicum experiences with the following sites: Alamo Heights ISD, Atascosa-McMullen
Cooperative, Bexar County Academy, Boerne ISD, George Gervin Academy, San Antonio ISD, San Antonio Special Programs Cooperative,
Somerset ISD, and South San ISD. Students are currently completing their internship experiences with the following sites: AIM Consulting,
Alamo Heights ISD, Atascosa-McMullen Cooperative, Autism Treatment Center, Belton ISD, Boerne ISD, East Central ISD, George Gervin
Academy, Granbury ISD, Heartland Special Education Cooperative, Katy ISD, and San Antonio ISD.

For more information, please contact Dr. Jeremy Sullivan (jeremy.sullivan@utsa.edu)
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A Thinking about Graduate School?
\), Think about Trinity.
TRINITY [t st

UNIVERSITY School Psy Ch(ﬂog

In Trinity’s School Psychology program you can.

« Earn a Master’s Degree in a NASP Approved program Now Accepting
School Psychology and Nationally Certified School Psy- Applications
md'd‘.’"'“m. ] K for the

a private education at state university cost
Support the mental health and education of all chil- 2017-2018
dren and adolescents
Enter an excellent job market that offers exciting op- School Year

or Somia Mireles (smireles@trinity edu) at 210. 999.7501.

http.[/werw trinity edu/departments/Education/index asp

School Psychology Program

The University of Houston-Clear Lake’s College of Human Sciences and Humanities offers
a Specialist in School Psychology (S5P). Approved by the National Association of School
Psychologists, the UHCL School Psychology program seeks to prepare students to become
Licensed Specialists in School Psychology (LSS5Ps) and Nationally Certified School
Psychologists (INCSPs).

Students gain knowledge and skills aligning with national standards such as:
* assessment for academic, behavioral, developmental, and social-emotional functioning;

L] L]
* evidence-based prevention and intervention services for academic, behavioral, and social- Umver Slt }‘

emotional functioning;

*  Crisis prevention_f’intervfntion; and Of HOU StOI].
*  consultation and collaboration with schools and families.
Clear Lake

The choice 1s clear.

Students complete courses with outstanding faculty and have hands-on training in the UHCL
Psychological Services Clinic, school-based practicum, and the capstone, paid school-based
internship.

Applications should be submitted bv January 250,

http:/ /wwwuhcl edu/schoolpsychology

For more information, contact Dr. Thomas Schanding (schandingjr@uhel edu).
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Children’s Assistance for Living Committee (CALC)

(CALC) chose Heroes for Children to be the recipient of do-
nations received at TASP’s 26th Annual Fall Convention.
Heroes for Children advocates for and provides financial and
social assistance to families with children (0-22 years) bat-
tling cancer.

The 2018 Children’s Assistance for Living Committee v

Donations from this year’s Fall Convention are in and TASP
members donated a total of $894! Great job, members! Your
donations will benefit more than 5,000 families in Texas

that are in need of Heroes for Children’s financial and social H E RO E S
assistance programs.

A
There is no other organization that provides direct and im-

mediate assistance to families with such ease. Heroes for
Children works to restore normalcy and bring comfort during each family’s journey. Thank you
TASP members, for helping us support these families so they do not have to fight alone!

Heroes for Children help families battling pediatric cancer all over Texas, and may be a helpful
resource for a child that you are working with. If you are interested in continued support for
Heroes for Children, or wish to learn more about this wonderful organization, please go to their
website at www.heroesforchildren,org.

Jessica Greve

Area V Representative
CALC Member

Government & Professional Relations Update

TASP has officially adopted a 2019 Legislative Platform to guide our advocacy efforts for the up-
coming legislative session. Those of you who attended the Keynote presentation at Fall Conven-
tion were introduced to our platform. We will be working hard to address solutions to the LSSP
shortage, promote research-based practices in school safety, and ensure that LSSPs are equita-
bly represented if TSBEP is consolidated into the proposed Texas Behavioral Health Executive
Council (TBHEC). Our agenda is ambitious, but so are we! If you are interested in participating
in TASP’s advocacy work, please reach out to me at govtrelations@txasp.org. The upcoming leg-
islative session begins in January and we are gearing up for an exciting ride!

Cassandra Hulsey

Government & Professional Relations



I Greetings Area III members! It was so good to see many of you at
:TASP’S 26th Annual Convention. Each annual conference gets better,
iand this year’s conference was no exception. Between the regular con-
I vention sessions and the mini skills sessions, there was something

: available for everyone. In particular, there were sessions for LSSPs

i who want to redefine their role by taking on more administrative du-
Ities and becoming involved in program evaluation. If you have not al-
lready done so, mark your calendars for the 27th Annual Convention,
:Which will be on October 22-24, 2019, in Houston at the Westin Gal-
ileria.

|

!'This year we are planning the Summer Institute in collaboration with the Louisiana School

i Psychology Association. Stay tuned for the dates and location, and make plans to attend. The

| focus of the Summer Institute will be the PREPaRE School Safety and Crisis Preparedness

I Curriculum. For those of you who have not attended Workshop 1 or Workshop 2 of the PRE-
:PQRE Curriculum, Summer Institute will provide you with an affordable option for completion .
i For those who are already PREPaRE certified, the Summer Institute will provide you with the

| opportunity to complete the Trainer of Trainers workshops, so you can go back and schedule
:Workshop 1 and 2 trainings in your District.

;Thank you for being loyal members of TASP. Without you, TASP would not be able to advocate
I'for the profession. Our state legislators have started drafting bills for the upcoming 2019 legis-
:lative session. The leadership of TASP is doing everything we can to ensure that bills adopted
ihave a positive impact on our work and our students. TASP needs the support of all LSSPs dur-
ling this crucial time. Continue to encourage your colleagues who are not currently TASP mem-
I'bers to consider joining. We are only as strong as our membership, so let us work together to

: ensure that every LSSP in Area III is a member of TASP. Please contact me if there is anything
1 I can do to assist you in your efforts to recruit your colleagues as new members.

; David Kahn

DEVELOPING THE NEXT GENERATION
OF SCHOOL PSYCHOLOGISTS

The University of Houston School Psychology Ph.D. program
prepares school psychologists to excel at applied research and

ecologically sensitive evidence-based practice.

www.uh.edu/school-psychology

UNIVERSITYof HOUSTON

PSYCHOLOGICAL, HEALTH, & LEARNING SCIENCES




The Texas 2019 legislative session will begin in just a couple of months!
TASP has adopted a legislative platform focusing on school safety, repre-
sentation in the proposed Texas Behavioral Health Executive Council
(TBHEC), and the school psychologist shortage. As I have mentioned to
you before, we in Area IV are conveniently located in proximity to our
state capitol, which affords us more opportunity (and responsibility) to
participate in advocacy. A new opportunity has risen with the creation of
. the TASP 2019 Sunset Task Force, which will focus advocacy efforts sur-
. rounding the proposed consolidation of TSBEP into the TBHEC.

: 1) Examine issues related to the Sunset of the Texas State Board of Examiners of Psycholo-

| glsts;

12) Work to promote the association’s position regarding the creation of the Texas Behavioral
'Health Executive Council in conjunction with allied mental health associations;

: 3) Coordinate efforts with the TASP Legislative Liaison; and

14) Provide updates to the TASP Executive Board regarding progress on legislative activities re-
Ilated to Sunset.

|

:The Sunset Task Force will be chaired by the TASP GPR Chair and will include the Legislative
| Liaison and 3-5 regular and/or student TASP members within the Central Texas area. These
Iregular/student members will provide support to the Chair in the form of helping conduct sur-

| veys, meeting with identified legislators, and assisting in preparing reports/communications to
ithe TASP Executive Board and TASP general membership. This task force is expected to last

I through the end of 2019 and is primarily directed at recruiting members within the Austin area
who will be more able to respond to action at the capitol if needed. If you are interested in
iserving on this task force as a regular or student member, please contact me at: ar-

| ead@txasp.org. Help us ensure equitable representation for school psychologists!
|

| Cassandra Hulsey

TEXAS A&M

UNIVERSITY
CENTRAL TEXAS

Texas A&M University — Central Texas School Psychology program is accepting applications for their Specialist Degree
in School Psychology (SSP) program. Interested applicants should hold a Bachelors degree in Psychology or a closely
related field and be dedicated to improving the lives of students and schools. The SSP program is 63 graduate hours and
prepares students to become a Licensed Specialist in School Psychology in the state of Texas, or seek licensure as a
School Psychologist in other states. The program includes extensive training in assessment, counseling, consultation
and internship experiences that help apply classroom learning to real life problems. Send letters of inquiry to: Dr. Co-
ady Lapierre, LSSP, 1001 Leadership Place, Killeen, Texas 76549 or lapierre@tamuct.edu




;Area V Update

:Thank you for attending the 26th Annual Fall Convention in Dallas!

I This year, we had another great opportunity to meet our CPD require-
'ments with high quality speakers and excellent sessions. As always, it
:is wonderful to see so many familiar fellow LSSPs all together. For
Ithose of you that attended, thank you for taking the time! We know all
I'too well how difficult it can be to take time away from your caseload
:and campuses. If you were not able to attend this year, we hope to see =
iyou in Houston at the Westin Galleria on October 22rd-24th. 2019. Also,

| please stay tuned for more details on 2019s Summer Institute.
|

i wonderful organization before this year’s Keynote. Thank you to all who donated to their cause! ;
| If you would like to further donate to this organization or would like to learn more about their

| services, visit their website at www.heroesforchildren.org. They not only provide services for

i children battling cancer in the Dallas area, but also all over Texas! As LSSPs it can make a dif- .
| ference to be informed of the type of support that is available for families in need.

|
: If you have any questions or comments about TASP or the convention, feel free to email me! I
iwould love to hear from you! Stay tuned for further updates in January after our next board

| meeting, and enjoy the holidays!

|
|
|
|
|
|
|
|
|
|
|
|
|
|
: !
:We also thank Jule Siegel, Executive Director of Heroes for Children, for speaking about this :
|
|
|
|
|
|
|
|
|
|
|
! |
|
|
|

|
1Jessica Greve
|

TEXASyk STATE
UNIVERSITY

The rising STAR of Texas

Texas State University offers a Specialist in School Psychology (SSP) degree in school
psychology, approved by the National Association of School Psychologists (NASP) and
accredited by the International School Psychology Association (ISPA).

The Texas State School Psychology program is one of the oldest school psychology programs in the state of Texas and endorses

the scientist-practitioner training model. Texas State offers advanced training opportunities in the recognition and diagnosis of

autism spectrum disorders as well as advanced training opportunities in bilingual school psychology. The deadline for apply-|
ing to the school psychology program at Texas State University is mid-February. Application information may be found at:

For more information, please contact: Paul B. Jantz, Ph.D.

Coordinator, School Psychology Program



http://www.heroesforchildren.org/
http://www.txstate.edu/clas/schoolpsychology/Admissions-Information.html
mailto:Pj16@txstate.edu

EArea VI Update

;It was wonderful to meet so many of you in October at our TASP Fall Con-
vention in Dallas! We had some impressive speakers and were thrilled to
ghave such as great turnout. For those of you who were not able to attend,
iwe hope that you can make it next year...we missed you!

: Whew, we have been busy in Area VI this fall! Two of the biggest areas that
'we have focused on are trauma-informed care and collaboration with com-
'munity agencies and organizations. Stephanie Barbre met with Dr. Gomez,
ian expert in the field of trauma at Texas Tech, to consider opportunities for
;trauma informed practices in schools. We hope that this may impact train-
éing opportunities in our area, as many of our districts have expressed interest (and a high
gneed!) in this area.

: Lubbock ISD LSSPs recently presented on trauma-informed care to teachers for professional

. development, and the district has rolled out a new risk assessment and school safety initiative,
éincluding the addition of a director of school safety and security. LSSPs have been included in
the conversations regarding school safety and are being heard! Our hope is that similar move-
iments are occurring in your districts in this important time for ensuring the safety of our stu-

. dents and staff. I would love to hear about what you all are doing in the interest of school safety
‘and trauma-informed care!

EI have the honor of recently becoming the secretary and charter member of the newly formed
iLubbock Llano Lions Club, which places a heavy focus on serving individuals with disabilities. I
am so excited to see what this committed group of professionals will do for our disability com-
Emunity and how we can partner with LSSPs, social workers, and others in schools across our
'region!

EI have had the opportunity to meet with several community partners, including staff from Re-
tgion 17 ESC and the Burkhart Center for Autism at Texas Tech, to determine how we can col-
élaboratively serve our students. We hope to begin meeting with organizations from many facets
rof our community who serve those with disabilities in order to share ideas and goals. I believe
;that these community partnerships are critical to the success of our students, from birth
:through adulthood.

éWith the holidays swiftly approaching, I wish you all a time to relax with family and friends, to
érefresh and take care of yourselves, and to reignite the fires within you that may have smoth-
iered over time. We need you, your students need you, and the profession of school psychology
ineeds you. Wishing a wonderful holiday season to you all!



Election Results

The votes for the 2018 TASP Election have been counted and candidates were notified of the re-
sults. Congratulations to the following members whose new terms on the TASP Executive
Board will begin January 1, 2019:

President-Elect: Stephanie Barbre
Treasurer-Elect: Kristin Streich

Area I Representative: Jenna Becker

Area III Representative: David Kahn

Area V Representative: Jessica Greve

Graduate Student Representative: Kassi Gregory

It has been an honor serving the association and the profession during the past few years, and I
look forward to the growth of the profession and our members as TASP continues to partner to
achieve student success.

Brook Roberts
Past President

T

TEXAS TECH UNIVERRITY

College of Education

PH.D. IN EDUCATIONAL PSYCHOLOGY
School Psychology Track

A blend of online courses,
weekend courses and intensive
T-week summer sessions.

APPLICATION

DEADLINE FOR

2019 COHORT
DECEMBER1, 2018

Get your degree in 3 years
from home, while you wark.

Formore information
visit wwweductueduor
email Dr. Tara Stevens at tara.stevens@ttu.edu
ar Mr. Brook Roberts at hrookroberts@ttu.edu



Graduate Student Corner

Happy winter to all our wonderful TASP graduate students! I am happy to say that we have all
officially survived the fall semester.

As most of you can attest, the 2018 TASP Annual Fall Convention was a great success. I thor-
oughly enjoyed meeting so many of you at the graduate student session and had a wonderful
time hearing about all of your successes to date. I would like to give a very special thank you to
our fellow graduate student, Jesse Robinson, from the University of Houston-Clear Lake doctor-
al program, for helping us learn what to expect on the Praxis and how to seek licensure and in-
ternship placement.

Additionally, I would like to recognize our 2018 TASP Graduate Student Scholarship recipients,
Behnaz Darban and Amy Gorniak. Both Behnaz and Amy have demonstrated outstanding aca-
demic achievement as well as a desire to continue building their professional skill set and assist
children and adolescents in attaining success. Congratulations to you both!

As we look forward to the spring semester, many of us have the Praxis exam and internship in-
terviews on the horizon, TASP is here to help. The graduate student session presentation, as
previously mentioned, provides several resources for Praxis study material and internship tips.
Feel free to download the presentation handout from the conference webpage.

Finally, I would like to thank you all for having selected me to represent you on the TASP board
two years in a row. Serving on the board has been an outstanding experience, and I am grateful
to you all for having been given the opportunity to serve you in this capacity. Have a wonderful
winter and engage in some much deserved self-care, and enjoy the holiday season!

Kristin Streich

PhD Specialization

- - - - - - in School Psychology
SCHOOL OF EDUCATION Department of Educational Psychology

UNIVERSITY

This PhD program at Baylor prepares individuals to be scholars who can contribute to the knowledge

base of how to best serve students in schools, families and communities.

Program highlights:
* Opportunities for research and publication » Full-time or parttime options
with outstanding faculty » Competitive assistantships available
* Opportunity for hands-on experience at the * Open to students with or without prior
Baylor Center for Developmental Disabilities school psychology training

Application deadline: February 1
For more information: baylor.edu/SOE/edp/schoolpsychology
Dr. Alex Beaujean, program director: Alex Beaujean@hbaylor.edu




ASSESS FUNCTIONAL
IMPAIRMENT ACROSS
6 IMPORTANT LIFE AREAS.

RS " RATING SCALE
OF IMPAIRMENT

«Determine if DSM-5/ICD-10 impairment criteria for a diagnosis are met by identifying
specific areas where functioning is impacted

«Develop targeted treatment plans and monitor progress by focusing on areas with
the greatest impairment

« Determine if service eligibility requirements are met with IDEA compatibility

« Assess impairment more clearly by separating functional limitations from symptoms

Learn more at MHS.com/

11




TASP 2018 Awards
and Honors

The annual TASP Awards Ceremony was held on October 25th, 2018. Congratulations to the
2018 award recipients—TASP appreciates their outstanding service delivery and contributions
to school psychology. The recipients and their contributions are described below:

Outstanding Service to the Profession - Dr.
Cynthia Riccio is a professor and doctoral train-
ing director for Texas A&M’s School Psychology
program. Dr. Riccio has served as the training
director for over a decade—having immeasura-
ble impact on the careers of past and present
students. In addition to service and student
mentorship, Dr. Riccio has maintained a prolific
research career with over 76 refereed journal ar-
ticles and 32 edited book chapters. Dr. Riccio 1s
an LSSP, Licensed Psychologist, TASP member,
and she has board certifications from the Ameri-
can Board of Professional Psychology and Ameri-
can Academy of Pediatric Neuropsychology.

Outstanding Doctoral School Psycholo-
gist - Dr. Julianna Carpenter received the
Outstanding Doctoral School Psychologist
award for her work in Southeast Lubbock
County Shared Services Arrangement
(SELCO SSA). Currently, Dr. Carpenter
serves four districts in the Lubbock area. Dr.
Carpenter started in the field of education as
a first grade classroom teacher and was re-
peatedly commended for her management
and devotion to her students. Her classroom
experience is instrumental in relating to the
teachers she works with as an LSSP. Dr.
Carpenter continuously provides compassion-
ate and humane behavioral intervention ser-
vices in working with students, while also training educators to replicate and incorporate these
services within their own work. This past summer, Dr. Carpenter exhausted numerous hours
creating a social skills curriculum for teachers to implement with their students across her co-
operative.

12



TASP 2018 Awards
and Honos

Outstanding School Psychologist Specialist- Korb-
in Williams received the Outstanding School Psycholo-
gist Specialist award for his work in Seminole Inde-
pendent School District (SISD). Mr. Williams has
served as an LSSP in SISD since 2012. At SISD, Mr.
Williams conducts comprehensive psycho-educational
and maintains an active counseling and consultation
caseload. He is described as being a “creative problem
solver” with “a great penchant for meeting deadlines.”
Mr. Williams earned his MA in School Psychology from
Trinity University.

Outstanding Doctoral Graduate Student - Rosario
Moreno completed her LSSP Internship with the Dallas
Independent School District during the 2017-2018 school
year. She was assigned to two campuses and performed a
full range of responsibilities including assessment, case
management, counseling, consultation, and collaboration
with campus staff to ensure student success in the school
setting. She is skilled in the identification of a variety of
disabilities in students. In addition, Mrs. Moreno sought
out training to identify students with autism, helping her
become a valuable member of DISD’s autism team. Final-
ly, Mrs. Moreno is described as contributing invaluable
work with students learning English as a second language and consulting with school staff.

TEXAS A&M

UNIVERSITY
COMMERCE

Texas A&M University Commerce

Students are admitted to the School Psychology program in both the Spring and Fall semesters.
Deadlines for applications are 4/15 and 11/15, respectively.

13



TASP 2018 Awards
and Honors

Outstanding Delivery of School Psy-
chological Services - Cypress-Fairbanks
ISD’s (CFISD) Psychological Services De-
partment is comprised of 24 full-time staff,
6 part-time staff and 8 doctoral psychology
interns who team together to provide com-
prehensive service delivery across 12 high
schools, 18 middle schools, 56 elementary
schools, and 4 alternative campuses.
CFISD has offered professional psychology
intern training since 1984. The training
program has been listed in both the Associ-
ation of Psychology Postdoctoral and In-
ternship Centers (APPIC) and the Joint
Committee for Internships in School Psy-
chology since 1987. Cypress-Fairbanks ISD’s Department of Psychological Services emphasizes
the use of indirect services including consultation with teachers in programs such as PPCD
(early childhood), Pre-Kindergarten, Life Skills, and Adaptive Behavior (AB)/ACCESS classes.
They also provide consultation to help teachers plan for students with Autism, Emotional Dis-
turbance, Traumatic Brain Injury, Tourette’s, Attention Deficit-Hyperactivity Disorder, and
Conduct Disorder. In addition to indirect services, CFISD’s Department of Psychological Ser-
vices provides direct services to at-risk students, their families, and district staff through coun-
seling, crisis intervention, and comprehensive psychological evaluations.

Outstanding Specialist Graduate Student -
Farrah Walton is a graduate student in West Tex-
as A&M University’s school psychology program.
During her time at West Texas A&M University,
Mrs. Walton served as a NASP graduate student
leader and a graduate assistant. Prior to starting
her school psychology training, Mrs. Walton
helped organize and lead art camps for cancer
survivors and children and adolescents with disa-
bilities.

14



Access a wide range of

=i (ﬁ‘nline Assessment Center MHS Assessments on
a secure, easy fo
use website.
ADMINISTER = SCORE = REPORT
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The MHS Online Assessment Center
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administer, score and generate reports on

y 4 Meeis and exceeds HIPPA, FERPA,

a wide range of MHS assessments, with

just a click of a button. and PIPEDA requirements.
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computer, tablet, or smartphone with the

e Save Time
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Information from the Area Representatives!

Area Representative Map

Area I1
Rep: Cammaron Trujillo
area2@txasp.org
18. Midland
19. El Paso

Areal
Rep: Connie Rodriguez
areal@txasp.org
7. Kilgore
8. Mount Pleasant
10. Richardson

Area III
Rep: David Kahn
ares Kasp.org
3. Victoria
4. Houston
5. Beaumont

Doctor ot Psychology (PsyD) in Health Service Psychology
(Combined Clinical/School Psychology Program)

The University of Houston-Clear Lake College of Human Sciences and
Humanities 15 proud to offer the first PsyD at a public university mn Texas.
Graduates are trained as practiioner-scientists for careers as health professionals
in clinical and school settings. Interested applicants should hold a masters or
specialist degree in clinical psychology, school psychology, or a closely related
field. The PsyD program prepares graduates to become a Licensed Psychologrst,
Licensed Specialist in School Psychology (LSSP), Health Service Psychologist,
and Nationally Certified School Psychologist.

Deadline for applications is December 15, 2016.

http: I/ prtl.uhcl. edu/human-sciences-humanities/ clinical-health-appled-
sciences/doctorate-psychology

I‘ For more information, contact Dr. Mary Short

University (shortmb(@uhcledu).
of Houston The choice is clear.
Clear Lake
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Spotlight on a Training Program:
University of Texas Rio Grande Valley

By Nancy Pena Razo

The University of Texas Rio Grande Valley (UTRGYV), a
Hispanic Serving Institution, is located in the Rio Grande
Valley of Texas, which is the southernmost part of the

state. It has campuses across the valley, from the tip of
Texas in Brownsville to Rio Grande City. The UTRGV G ‘ ’
School Psychology program is primarily housed on the Ed- ™

inburg campus. This program is the only School Psycholo-
gy program south of San Antonio. There are currently TRt
three full-time faculty for the program. The purpose of the Department Of Human

UTRGYV School Psychology Master of Arts degree program DeUeIOPment & School Services
1s to prepare school psychologists to work with children, School Psycho[ogy Program
adolescents, and families from diverse socio-cultural and
linguistic backgrounds. The majority of students enrolled
in the UTRGV School Psychology program are Hispanic
and bilingual. The UTRGV School Psychology program be-
gan in Fall 2015. Prior to Fall 2015, the program was part of the University of Texas Pan Amer-
ican (UTPA) in Edinburg, Texas. At UTPA, the School Psychology program began in 1992.

The goal of the UTRGV School Psychology program is to produce graduates with the necessary
skills to improve educational and psychological outcomes of children in the Rio Grande Valley,
the state of Texas, and beyond. The program focuses on training Bilingual School Psychologists
with emphasis on multicultural and bilingual assessment and interventions. As part of the
transition to UTRGV, the School Psychology program curriculum was revised to align more
closely with the Standards for Graduate Preparation of School Psychologists (NASP, 2010).

The program has had steady enrollment gains over the last 5 years. There are currently 68 stu-
dents enrolled in the program. This is double or triple the enrollment of other School Psychology
1 programs in the state of Texas. Ten students

| are currently on internship, and 15 students

i will be on internship during the 2019-2020

ship sites have included: Alvin ISD*, Akron
Public Schools (Ohio)*, Bastrop ISD*, Brooks
County (Falfurrias), Brownsville ISD*,
Brazosport ISD*, Clark County Public Schools
(Las Vegas, Nevada), Conroe ISD*, Corpus
Christi ISD, Dallas ISD, Donna ISD, Galves-
ton ISD*, Goosecreek ISD*, Harlingen CISD,
Hidalgo ISD*, IDEA Public Schools*, Los
Fresnos ISD*, Mid-Valley Behavioral Health
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& Psychological Services, Mission CISD*, Pearland ISD, PSJA ISD*, San Antonio Cooperative,
San Antonio ISD, Sinton ISD, Temple ISD, and Victoria ISD; School districts with an asterisk
indicate districts that were an internship site and currently have a graduate of our program as
an LSSP.

In the last 5 years, there have been 42 graduates from the UTPA/UTRGV School Psychology
program. Twenty-six of those graduates are
currently employed in school districts
across the Rio Grande Valley. While the
majority of graduates from the program
stay in the Rio Grande Valley, students
from the UTRGV School Psychology Pro-
gram are recruited from across the country
because of their bilingualism as well as
their specialized multicultural and bilin-
gual training. Graduates from the UTRGV
School Psychology Program have had a di-
rect impact in improving psychological ser-
vices in the Rio Grande Valley and beyond.
As recent statistics on the shortages of
LSSPs demonstrated, the Rio Grande Val-
ley educates the fifth largest population in
the state of Texas, yet has the sixth worst LSSP to student ratios in the state. The UTRGV
School psychology program will continue to graduate qualified LSSPs to work with our multi-
cultural and bilingual communities.

MASTER OF ARTS IN SCHOOL PSYCHOLOGY

At UTRGV our graduate program in school psychology prepares you to
work with children, adolescents, and families from diverse socio-cultural
and linguistic backgrounds. The UTRGV School Psychology program

is in accordance with the scientist-practitioner model of training, which
emphasizes school psychologists to use empirical research in practice.
The program training includes preparation in mental health and

The University of Texas educational interventions, child development, learning, behavior,

&O/Grande motivation, curriculum and instruction, assessment, consultation,
Valley collaboration, school law, and school systems.

You will also receive preparation for the following credentials:
Licensed Specialist in School Psychology (Texas State Board of
Examiners of Psychologists) and the Nationally Certified School
Psychologist (National Association of School Psychologists
Certification Board).

For more information contact Dr. Nancy P. Razo, School Psychology Program
Coordinator, at nancy.razo@utrgv.edu or the UTRGV Graduate College at
utrgv.edu/grad
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Research and Practice in the Schools:
The Official Journal of the Texas Association
of School Psychologists

Journal Update

The first five issues of Research and Practice in the Schools can be accessed on the TASP web-
site: http://www.txasp.org/tasp-journal. We welcome manuscripts from school psychologists
working in a variety of settings. Submissions can include original empirical research, theoreti-
cal or conceptual articles, test reviews, book reviews, and software reviews.

If you would like to submit a manuscript for publication consideration, please email jere-
my.sullivan@utsa.edu or see the latest issue for the Instructions for Authors.

Call for Papers: Special Issue on Trauma-Informed School Psychology Practices

Research and Practice in the Schools, under the guest editorship of Julia Englund Strait, PhD,
Kirby Wycoff, PsyD, and Aaron Gubi, PhD, invites submissions for a special issue focusing on
current and promising practices in trauma-informed care in the schools. Although recent years
have seen an explosion of interest in trauma-informed care across many mental health and pub-
lic health disciplines, there is still confusion and a general paucity of research in school psychol-
ogy regarding the specific details of how to approach school-based assessment, intervention,
consultation, and systems-level practices in a trauma-informed, effective, and feasible way.

Submissions should focus on trauma-informed strategies, approaches, and practices that are
supported by or promising in terms of research evidence and psychological theory for use in the
schools. Submissions may include empirical data analyses, systematic reviews, or meta-
analyses of available evidence supporting trauma-informed practices, as well as reports describ-
ing the piloting or implementation of trauma-related programs, instruments, or models in real
school settings.

We especially encourage submissions from practitioners, early career scholars, and graduate
students who can offer overviews of what is actually being done in their school settings, and the
evidence base or theory behind it. We also encourage submissions on a range of school psycholo-
gy activities and across all MTSS tiers, from training teachers and staff to working with individ-
ual students referred for evaluation and/or targeted, intensive treatment. Submissions should
be directly applicable to practitioners, including, if applicable, resources for school psychologists
to use in their schools “on Monday morning.”

The timeline for initial manuscript submissions will be from August 1, 2018 to February 28,
2019. If you are interested in submitting a manuscript to be considered for this special issue,
please contact Dr. Julia Strait, Lead Guest Editor, for more information and instructions for au-
thors (straitj@uhcl.edu).
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Thanks to all who have contributed to the continuing evolution of Research and Practice in the
Schools. If you have any questions or suggestions, please email jeremy.sullivan@utsa.edu or ae-
herna8@uiwtx.edu.

Jeremy Sullivan and Art Hernandez
Editors, Research and Practice in the Schools

7 “ ; A partner on the path to student success

Texas Association of School Psychologists

Future Conventions

Oct. 22-24, 2019 at Westin Galleria Houston

Oct. 8-10, 2020 at Omni San Antonio Hotel at the Colonnade
Nov. 3-6, 2021 at Sheraton Austin Georgetown Hotel & Conference Center

Nov. 2-4, 2022 at Sugar Land Marriott Town Square

The Texas School Psychologist is published four times a year. Articles, announcements, adver-
tising, employment notices, and letters should be submitted to:

The Editor: Graduate Assistant Editor:

Daniel McCleary, Ph.D., LP., LSSP, NCSP Brittany McCreary

2100 N. Raguet, Human Services Building 2100 N. Raguet, Human Services Building
PO Box 13019 SFASU Nacogdoches, TX 75962

Nacogdoches, TX 75962
newsletter@txasp.org

Advertising Policy

The publication of any advertisement by the Texas Association of School Psychologists Newslet-
ter 1s neither an endorsement of the advertiser, nor of the products or services advertised.
TASP is not responsible for any claims made in an advertisement. Advertisers may not, without
prior consent, incorporate in a subsequent advertisement or promotional piece the fact that a
product or service has been advertised in the TASP newsletter.

The TASP newsletter is published to enhance communication among school ps choloigis‘gs in a
manner that advances the general purpose of the Texas Association of School Psychologists.
The acceptability of an ad for publication is based upon legal, social, professional, and ethical
considerations. All advertising must be in keeping with the generaliy scholarly, and/or profes-
sional nature of the publication. Thus, TASP reserves the right to unilaterally reject, omit, or
cancel advertising which it deems not to be in the best interest of the scholarly and professional
objectives of the Association, and/or not in keeping with appropriate professional tone, content,
or appearance. In addition, the Association reserves the right to refuse advertising submitted
for the purpose of airing either side of controversial social or professional issues.

Permission is granted to all other school psychology associations’ newsletters to reproduce any
article, providing the original source and author are credited.

Camera ready artwork or Emgloyment Notices must be received prior to deadline date for de-
sired publication. Contact TASP at newsletter@txasp.org
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School Violence Prevention

The National Association of School Psychologists (INASP) wigoronsly snpports and promotes efforts
that create safe, secnre, and peacefnl schools free of the destmetre inflnence of wiolence 1n all of 415
forms. MASP farther mamrains that schools nmst implement purposefnl, coordinated strategmes that
increase levels of safety and secnrity that simnlaneonsly promote smdent wellness and resilience.
MASP snppocts all emidence-based policies and practices that promote the safety of onr stedents,
schools, and commnnities becanse these efforts improve simdents’ readiness to learn and build school
climates chamactenzed by posmive civil engapement.

School wiclence iz a3 booad eem thar inclndes overt appressime behawriors snch as physical fights on
campus, bullying (mcleding online bullying or gierbaliing), phy=ical assanlt, bombing, arson, or othes
deliberate means of cansing harm to the staff and smdents. Sadly, it inclndes rare, tragic, amnd
devasmatng school shootings. In addition, school wiclence inclndes msnore covert behawiors that increase
fear and dimninish school safery snch as threars of inmsy at school, weapons possession, and harassment
[Fudong, Jones, Lilles, 8 Derzon, 2010). In some commmnunities, gangs recout school-ape smdents to be
members and contobnte to violence in schools. Althompgh not the core focns of school miolence
PLETENTION, EEPOSTLE 10 gua violence and inappropoate access to firearms are highly associated writh
increased risk of injnry and death among yonth as well as diminished soeial, emortional, and academis
well-being (Garbarmo, Bradshaw, & Vooras:, 2002; Kirk 8 Hardy, 2014).

Becent national reports indicate that efforts 1o rednee school wolence have shown some sneocess. For
example, betwreen 1990 and 2011, these was a 49%% reduction in sindents reporting that they are fearinl
of being attacked or harmed on their school campns and a 15% rednction in smdent reparts of both
carrying weapons and fighting at school (Robers, Kemp, & Tmman, 2013). These enconaging trends
are associated with coordinated, comprehensmre efforts by schools and commmnities 1o rednce school
violence. However, other less obvions forms of school miolence snch as threats, teasing, and mean-
spirrted verbal attacks, inclnding crberbnllying, ocenr at higher rates and make schools less welcoming
settings for stedents (MNelkvasil & Conell, 2012). In addition to violence affecting smdents, schools
need 1o be muindinl of the wetmdzanon of reachers and saff. Eiphry percent of school teachess and
school saff members reported vichomsaton (harassment, thefi, or physical attack) in the past year,
primarily by smdents, but also by two of more perpetrators, such as stmdents and parents (Espelage et
al, 2013).

Drespite some welcomed rednetions in school miolence, it challenges assmmptions that society holds

abont the role of schools. When parents send their danghters and sons to school each day, they trmst
that their children will be cazed for and safe. They believe that schools will minimize exposnce to all
soncces of harm, be it tragic campms shootings, chronie bullving, eyberbullying, name-caling, sexnal
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harassment, or social exclnsion. When molence ocongs at school, tmst 15 molated, whach thereby
dimimishes schools” efforts to attain their pomary nusuon of educating all smdents and helpmg them to
reach their full potential. Research shows that mictims of school viclence are at mereased sk of
academuc (Lacey & Comell, 2013} and social-emotional problems (MNickesson 8 Slater, 2009; Reyntjes,
Kamphnis, Prinzie, & Telch 2010).

Althongh gnn violence m schools 15 extremely rare, the majonry of yonth homicides are by a fireasm.
and nearly half of yonth snicide deaths involve the nse of a gnn (CDC, 2014; NASP, 2013). Most often,
those firearms are obtamned from home, a foend. or a selative (Beza et al, 2003). Effosts to reduce
violence in schools and commmnnities at large mnst melnde strategies for eliminating mappropriate vonth
access to firearms, strateges to keep pnns ont of the hand: of those who wonld harm smdents, and
school policies which ensnre that the only armed persons at schools are highly trained professionals

(e.g., school resonrce officers).

MASP recognizes that no smngle strategy or program will ereate a safe school and that effectve efforts
require collaboraton among admimistrators, teachers, school psychologists, other school mental health
professionals, school resonrce officers, parents, smdents, and commmasty agencies. NASP supports a
balanced cross-disciphne approach to school safety promotion that emphasizes clear commnnication,
fostenny posutwe personal connectedness, and the implementation of emdence-based snpport sermces
(Interdisciplinary Gronp on Preventing School and Commmaity Violence, 2013).

Teachers and othes edncators, inclnding school psychologists, have the potential to be sesonsces for
children and yonth who experience mnltiple chronic risk factors. The relationships that smdenrs form
with adnlts in the school setting can help them cope with challenges and avord miolence perpetration
and /or victinuzation. It s impostant to consider the role of positire school engagement in promoting
and enhancing school viclence prevention efforts (Tillery, Varjas, Roach, Kopermine, & Meyers, 2013).
Hawing school-based mental health professionals, such as school psychologists, 15 an important way to
prevent school miclence and prowide smpport if it happens.

ROLE OF THE S5CHOOL PSYCHOLOGIST

Edncators have a responubility to monstor and maintain campns conditions that create safe, securge, and
peacefnl schools. NASP recognizes that school psychologists, as key members of the school smdent
snpport staff, mnst play a central role i the prevention of campns conditions that diminish smdent and
staff safery and mmnst manage and respond to wiolence when it nnformnately ocenes. Ponerple TV.1 of
the NASP Principler for Professional Erbics (MASP, 2010, p. 12) states that “school psychologsts nse their
expertise in psycholopy and edneation to promote school, family, and commmnity environments that
are safe and healthy for children ™ NASP snpports school psychologists’ leadership in enconraging
schools to develop comprehensive approaches to prevent violence and appropriately prepare for and
respond to Tiolence-related crises when they ocens. o carry out these school-wide approaches, school
psychologists are trained to-

*  provide gronp faciditation and consnltation to help schools form effective safety and erisis
planning teams (Fudong et al., 2010);

*  facilitate efforts to collect and orpanize safety, miolence, and criss needs assessment information
at school and distoiet levels nsing validated instmments that snppoct effectrre emdence-based
decision making (Larson & Mark, 2014);

HAEP Pocitlon Statemant Jchool Viakerce Presention-Revisesd 2
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* implement prevention and intervention programs thar inclnde collaboration among parents,
teachers, smdents, and commmnnity members desipned to rednce aggressrre behaviors among
smdents (Larson 8 Mark 2104);

*  consult with school staff to implement programs that foster social-emotional skills, so that
smdents are better able to avoid conflicts and to resolve them peacefnlly when they do ocent
(Dmglak, Wesssbery, Dymnils Taylor, & Schelingsar, 2011);

*  connsel and suppont mictims of wolence 1n all i3 forms (e.p., phyueal, psychological, and social
1solation; Brock, Nickerson, Reeves, Savage, & Wodtaszewsla, 2011);

*  participate 1n and facilitate the implementation of empenically validated procednres to respond
to threats of tarpeted wiolence (Commell, Sheras, Gregory, & Fan, 2009); and

*  help mdmdnals and commmnunities respond to and recover from crises spawned by viclence
(Brock & Jimerson, 2012).

To prepace all school psychologists to provide leadecship in creating campns conditions that inerease
physical and psychological safery, MASP has developed school violence professional trammng standards
and advocates that they be adopted by all state edncation credentialing bodies (Cowan, Vaillanconst,
Bossen & Pollitt, 2013).

CREATING 5AFE S5CHOOLS

Efforts to rednee school miolence are most snccessinl when they nse mnluple strategies selected to be
appropriate for each school’s needs, which inclnde:

Crearing school/—community safety parrmersbips. No school district or indmidnal school alone can
mmplement a comprehensive, multimered school molence prevention program withont engaging m a
systematic planning process to naderstand its school safety challenges and oppormaities. This is
effectively done in concert with mnlnple stakeholders, mnclnding commmnmty parters. School
psycholopists assist schools by helping them to enpage in conducting comprehensre vnlnerabdity
assessments and creating corresponding safety plans and teams (Brock et al., 2009). S5chool
psychologists can assist in commnnity-wide efforts that increase and strengthen protective factors
amed at redncing miolence inside and ontside of school. Snch efforts might inclnde mitoring,
mentorng, life-skills training, case management, inereased parental involvement, improvme
connections with schools, and other oppormmties for snpervised recreational actrvities (Leap,
2013). They can facilitate capacity bnidding within commmnity orpanizations throngh edncation,
tramung, grant woting, evalnation, and nse of evidence-based best practices (Espelage et al, 2013).
Ersrablishing comprebensive school crisis response plans. Althongh violence preventon is the
most important goal, NASP recopnizes that it 15 cotical to have coisis plans for mmlnple cosis
simations with clearly defined roles for each member of the mnltdiseiplinary ensis team. Plans
shonld also consder the importance of the mental health response to mummaze the tranmatie
mpact of snch events. Therefore, cpisis response plans shonld have explicit procednses for
reaffironing physical health, ensnong perceptions of safety and secnory, re-establishing social
spport, evalnatmg psychologcal tranma a5k, and promiding the interrentions appoopoiate for the
level of risk (Brock et al | 2009).

Enbancing classroom and school climate. Some programs might not focns on specific molent
behawmiors directly, but seek to alter condinons that mught nnintentionally foster molent acts.
Teachers’ classroom management skills are a strong indicator of the extent to which smdent
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wiolence i3 directed toward teachers (Espelage et al., 2013). Individnalized instmetion and remedaal
smpport, where needed, can rednce academic fainre and frostration. Programs to decrease racism
and other forms of intolerance have the effect of also increasing appreciation of dmersity and
mproving levels of tmst among members of the school commumty (Savage & Schanding, 2013).
Snch programs can also decrease molence by creating a climate of acceptance and nnderstanding
and improve the gunality of the relatonships among smdents and staff (Steffpen. Recclua, &
Viechtbaner, 2013). Complementng climate-bnilding strategies are those that promote robust
social-emotional skills, which enhance posmive, adaptmre mrerpersonal relations among all smdents
and edncators (Dmak et al, 2011; Fudong, Froh, Mnuller, & Gonzalez, 2014

* Promorinpg positive school discipline and swpporr. Althongh school molence may engender a
desire to discipline appressors harshly, NASP enconzages school personnel to balance disciplinary
responses with efforts to promote cooperation, positive social skills, and peacefnl means of
resolming conflicts. Approaches snch as school-wide positire behamor snpport (SWPES) nze a
systems approach for establishing a positive socdal cnlmre and indirsdnabzing behavior snpports to
make schools safe, supportive learning environments (Sprapne & Homer, 2012). Addressing school
Tiolence must go beyond increasng campns secnaty and pnnishing stmdents who have molated
school mles and shonld seek to create an anthontative (as compared to anthontanan or permissive)
school discipline climate that inclndes high levels of stmetnse and snpport (Gregory et al, 2010). A
comprehensive campaign to end school molence mnst also encompass efforts to increase snpport,
tmst, and canng among smdents and staff, as 15 the fonndation of restorative ustice, which offers
an alternative positrre discipline approach (Sharkey 8 Fenning, 201Z).

* Uring wonstipmatiging school violemce prevension proprams. Attention to eady behaworal and
emotional distress sipnals from stmdents will help to ensnre that smdents age promided prevention
and support services as eardy in their school caseers as possible. Such efforts wll ensnee that
sindents get help poor to the need for extreme disciphnary responses. WNASP does not suppornt
assessment procednres known as risk assessment. Snch procednses claim to identify or “profile™
smdents as being “at risk™ of committing acts of molence; research showrs that snch methods are
associated with high false identification rates. While many smdents have emotional or beharior
diffienlties, relatrrely few commut senons molent acts and nsing so-called “molence nisk profiling”
assessments are more shigmatzme than nsefnl. Instead, NASP believes that schools can and mmnst
respond to all theeats that smdents (and others) make on school campnses. For thas reason, NASP
endorses nung a threat assessment approach to naderstanding smdents” potential molent behamor
(Cornell & Allen, 2011). Althongh research showrs that the vast majonty of smdent theeats of
school molence do not resnlt in acmal miolence, they nonetheless promide oppormoities to explore,
better nnderstand, and respond to any special needs of the smdents making the threat and the
sindents being threatened. Each snch threat needs to be remiewed and threat response efforts at
school shonld be based on research-validated procednres (Cornell 8 Allen, 2011). NASP promotes
the nse of poutive methods of school diseipline, smch as solnton-foensed approaches that inclnde
the application of behavior management principles and strategies (Bear & Manning, 2014; Nanonal
Association of School Psycholopists, 2014; Sharkey & Fenning. 2012).

* Promoring anrivielence initiarives vhat include prevention proprams for all studenss. NASP
advocates the nse of a nmlulevel model of school molence prevention. At the most general level,
meerventions inclnde school-vnde violence preventon programs, parnenlardy those that addsess
bullymg, which 15 the most pervasme school safety challenge (Felmx, Greif Green, & Sharkey, 2014;
Ttofi & Facongton, 2012). These activities enconcage all smdents to expenience positive emotional
development and to nse nonmiolent means to resolve their personal conflicts. Such programs are
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natral bodges between interventions that focns on indrridnal change and those seeking to change
the ecology of the school (Larson 8 Beckman 201Z).

*  Providing support for students exchibiting early warning rigns of disruptive bebhavior. Not all
smdents respond to school-wide programs; therefore, miolence preventon efforts mnst promde
snpport for smdents who have shown aggressire behamor at school. Policies that foens solely on
catching and pnnishing molent behaviors fall far short of creatng a safe school enmronment
(Gregory & Commell, 2009). An anthontaran school discipline approach (high stmemre
accompanied by low smdent snppost) 15 hnked with lugher levels of metimuzation at school,
whereas anthoritative discipline (hugh stmetre and high support) 15 associated with lower levels of
metnuzaton (Gregory et al., 20100,

*  Intervening with rtndents who excperience sipnificant school bebavioral adjustment problems.
Schools mnst also make efforts to modify the behamor of smdents who have engaged 1n or are at
sk of engagmg in molent behawior. MASP strongly snpports systematic efforts to implement
stratepies that foster smdents’ social-emotional skills that are associated with adaptrre coping and
resibence. In addition, for smdents who are expenencmg social and/ or psychological distress, the
complex problems they face reqnire the coordination of mterventions across school and
commuaity agencies. Schools alone cannot address the mynad needs of these smdents. For ths
small ammiber of stmdents, cn:u:upe:al:'ma agreements will be needed with commmunity mental health,
mvenile p.n:-ban.n:-ﬂ child welfare services, alcohol and dmyg treatment, and other anl‘.h and family-
serving agencies. Lhese stndents often will need coordinated wrapasonnd services and interventions
that are empinically validated (Larson & Beckman 2012).

* Supporting policies thar reduce access to firearms by youth and otbhers who are af immediate
danger fo themselves or otbers. Undemably, firearms play a sipmuficant role in school and
commmuaity violence [American Psycholopical Association, 20135). Mnltple nes of research have
demonstrated a clear connection between local availability of guns and gnn-related violent
behaviors, with estmates of close to 2 mullion children and adolescents harming access at home to
loaded, nonlocked gnas (Interdisciplinary Gronp on Preventing School and Commnaty Violence,
2012). Althongh extremely miolent and lethal school events are rare, most school-associated
homicides involved a firearm (Adodzeleski et al, 2008). Addmtionally, exposnre to gna violence m
the commmuaity can resnlt m anmety, depression, antisocial behamor, and a decline of smdents’
capacity to meaningfully engage in academic tasks (Garbarino et al., 2002; Sharkey, Tirado-Strayer,
Papachristos, & Raver, 2012). WASP snpports policies that take a holistic approach to decrease
the potential for the mnry or death of smdents, staff, and other commmaity members on school
campnses, on the way to/from school, and when partcrpating in school-sanctoned events. Snch
approaches melnde eliminating mappropoiate yonth access to gnns; keepmg pnns ont of the hands
of individnals deemed at nisk of hnrting themselves and others; improwmng awareness of safe pnun
practices, inclnding secnre storapge of firearms; and restnicting the presence of gpnns in schools to

only commissioned school resoncce officers.

SUMMARY

Leaft nnaddressed, overt acts of school viclence and other common forms of victimization can erode
the climate of the school, damape the resthence-promotme inflnence of schools, and leave many
stmdents to snffer m silence with diminished personal wellness and resibence capacity. Efforts to rednce
vinlence at school, therefore, mnst be mnltfaceted. NASP recogmizes that serions violent acts at school,
althongh rare, have complex ongins and profonnd conseqnences. In addimion, less extreme forms of

violence such a bnllymg, sexmal harassment, and fights are mmch more common, yet can have pervauve
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effects on indimidnal smdents and the overall campns chmate (hMehta, Cornell, Fan, & Gregory, 2013).
These forms of school viclence ocens on every school campns. A snccessinl propram will ensnge the
ongoing safety of all smdents and staff by creating conditions that disconrage miolence by responding
qrickly and effectively when viclence ocenes. To be tmly comprehensive, however, violence rednction
programs mnst inflnence smdent attmdes toward molence, teach smdents and school staff effectrre
conflict resolnton skills, and create a chimate that promotes tolerance and noderstanding among
students and staff. School safety programs are most effectrve when integrated with other molence
prevention efforts involmng local law enforcement, jnvenile probation, public health personnel, and
other parent and commmunity gronps. When an entire commmnaity commits to redneing miolence, the
health and well-being of s children and yonth are enhanced.
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