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Presentation Objectives

Discuss the correlates of microaffirmations and gratitude on 
promoting a positive school climate.

Identify examples of culturally-responsive social and emotional 
learning in the K-12 setting.

Examine the application of microaffirmations in social and 
emotional learning initiatives.

Demonstrate culturally-responsive microaffirmation and gratitude 
practices that can be adopted in the school and home settings.
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Identify examples of culturally-
responsive social and emotional 
learning in the K-12 setting.
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Conceptualizing SEL



Culturally-Responsive SEL



Cultural Socialization and SEL



Examine the application of 
microaffirmations in social and 
emotional learning initiatives.
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Microaggressions →Microaffirmations

Boyce-Rosen & Mecadon-Mann (2023)



Levels of Microaffirmations

● Microtransformations

○ Facilitating a sense of 
belonging

● Microprotections

○ Disrupting and 
counteracting 
inequities 

○ Social justice change 
agents

● Microrecognitions

○ Recognition of identity

○ Visual or verbal

● Microvalidations

○ Recognition of identity

○ Active listening

○ Appreciative 
questioning



Microaffirmations and SEL



Microaffirmations and SEL, cont’d.



How are these practices 
implemented in your schools? 
What are other examples that 

could be considered?



Discuss the correlates of 
microaffirmations and gratitude 
on promoting a positive school 
climate.
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Gratitude 



Gratitude



Microaffirmation and Gratitude Correlates

● Positive well-being

● Traits: helpful, supportive, 
forgiving, empathic

● Relational satisfaction

● Self-reported GPA

● Life satisfaction

● Feeling recognized

● Feeling valued

● Sense of belonging 

● Student engagement

● Inclusive culture

GratitudeMicroaffirmations



Demonstrate culturally-
responsive microaffirmation and 
gratitude practices that can be 
adopted in the school and home 
settings.
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What microaffirmation and 
gratitude activities are utilized 

in your school/district?



Gratitude Activities

● Create a space where students 
can post anonymous notes or 
drawings of people and things 
they are grateful for

● Examples:
○ Teachers and staff
○ Fellow students
○ Family members
○ Celebrations or holidays

● On a sheet of paper student can:
○ Thank a peer or teacher
○ Write a gratitude journal 

entry
○ Reflect on experiences

● Writing prompts: 
○ “Write down three people 

you’re grateful for and why.”
○ “Describe a moment when 

gratitude changed your 
perspective.”

Gratitude Thank You/Reading Notes Gratitude Wall/Bulletin Board



Microaffirmation Activities



Final Takeaways
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