NASP Update 2022-2023

Radical Hope, Authentic Healing
Helping Children Thrive
#litsWhatWeDo



NASP Strategic Goals
2022-2027

Workforce Shortage Solutions

Expanding implementation of the
NASP Practice Model

Advancing social justice for
all children and youth and within the
profession of school psychology



Social Justice

School psychologists have the self-
awareness and critical consciousness to
engage in and advocate for socially just
practices that protect the right of every
student to receive high-quality
educational access, opportunities, and
experiences



Social Justice and Equity
Social Justice #SP4S)

m &cross the country, communities are coping with the consequences of social injustice:
poverty, racism, inequity, violence, izolation, and economic segregation. These
challenges undermine the capacity and well-being of our nafion’s most precious resource,
Social Justice Definitions our children. Front and center is the need to address in a meaningful way the issues of
race, priviiege, prejudice, and power. NASP has developed or identified these resources
to help schools and families emgage in constructive dialogue and work together to bring

about positive change and unity to our communities. We will be adding to these resources

Supporting Asian, Asian
American, and Pacific

Islander Graduate over fime

Students: Tips for )

Graduate Educators and

Students Social justice is both a process and a goal that requires action. School psychologists TEEVELEMAKFERS
. ; B work to ensure the protection of the educational rights, opportunities, and well-being of Lt i

Supporting Asian, Asian e
ng n, all children, especially those whose woices have been muted. identities obscured, or o

American, and Pacific
Izslander Students and
Families: Tips for
Educators in K—12 Settings

needs ignored. Social justice requires promaoting nondiscriminatory practices and the
empowermment of families and communites. School psychologists enact social justice
through culturally responsive professional practice and advocacy to create schoals,
communities, and systems that ensure equity and fairness for all children and youth. -
MNASP Antiracizm Town Hall (&dopted by the MASP Board of Directors, April 2017).

NASP Guidance for
Ensuring Student Well- 2022-2023 National Book Read

Being in the Context of the
2020 Election
The Importance of Latest Resources

Addressing Equity, - .
Diversity, and Inclusion in Y Stay informed with these new handoutz, discussion guides, Related Resources
Ivers] = l,ﬁ £
'

Schools: Dispelling Myths podcasts, and more to advance social justice in your school
About Critical Race Theory and community, and participate in the naticnal #3P45.

dialogue on social media.
Implicit Biaz: A Foundation
for School Paychologists

MASP Antiracism Town Hall (Video)
(Members Only)

School Psychology Unified Anti-

Equity, Diversity, and Racism Statement and Call to

Inclusion (EM) Podcast .

Series Critical Race Theory Fostering Dialogue EDI Podcast Series Action (PDF)

SP45) Podcast and Google Supporting Asian, Asian American,
Hangout Series and Pacific Islander Students and

exemasocawsice  WWW:Nasponline.org/social-justice e fortwatorsink-rz

[ LS



http://www.nasponline.org/social-justice

Workforce Shortage Solutions

There is a high-quality and
diverse school psychology
workforce that meets the critical
demand for school psychological
services.



Workforce Shortage Solutions

N ASP (P NATIONAL ASSOCIATION OF LeadershipTools ~ AbOUNASP  NASPStore  Career Center My Account  Welcome, Katherine (Logout)
School Psychologists
Helping Children Thrive + In School + At Home + In Life G0z —

About School Professional Standards & Research & Membership &
Psychology Development Certification Policy Community

Home > Resources & Publications > Resources & Podcasts > School Psychology

Shortages in School Psychology Resource Guide

Tools:

Recruitment

Model Legislation

Review and utiize model
legisiation written specifically for
states to use and adapt to address
shortages at the state level (NASP
Members Only)

Retention Strategies
Model Legislation to develop a
pipeline of qualified school

Sl lOI tageS I {eSOUI Ce —
psychologists to high needs
" districts (DOCX)
Model Legislation to help recruit
and retain school psychologists
The vision of the National Association of School Psychologists (NASP) is that all children

(0ocx)
and youth thrive in school, at home, and throughout ife. To help direct its efforts and

position highly qualified school psychologists to fulfil this vision, NASP has proposed

four key initiatives of the association. One of those initiatives includes addressing critcal

shortages in school psychology. Shortages in school psychology, like shortages in other

L]
related professions, have the potential to significantly undermine the availability of high
quality services to students, families and schools. Exposure Project
I I I e S S a g e S State Shortages Data Dashhoard
M Theﬁlale Shortages Dashboard is a convenient way fo view school psychology workforce data for US states and territories. The NASP
ards recommend a ratio of 500 students to 1 school psychologist This ratio is consistent with research showing
that sd’mul psychlogical services decrease as ratios of students to school psychnh)g\sls increase (Eklund et al, 2017; 2020). The
Who Are School national ratio for the 2020-2021 school year is 1 students fo 1 Sy ).
Psychologists

For best viewing please maximize your browser window.

ACareer That Makes a
Difference

Selecting a Graduate

[ ] [ ]
Program State Shortages Data Dashboard
Workforee & Salary b= 2
Information

2020-2021 Ratio

State Shortages Data
Dashboard

Media Room

Promiote the Profession

EpCEE

Find a State Association

School Psych T-Shirt
Design

J;‘\ﬁq% -

https://www.nasponline.org/shortages



https://www.nasponline.org/shortages

New Interstate Compact

Enables professionals in
good standing to practice
In all states that join the
compact; can include
virtual services

Federal grant provides
NASP assistance in e
develo o in g state model s St ndreduc v i 1 s oy,

le gisl ation F_r:ir::fclu::sked Questions
Individual states must

adopt the legislation to join https://compacts.csg.org/compact-

compact updates/the-interstate-compact-for-
State level advocacy will school-psychologists/

be required

The Interstate Compact for
School Psychologists

Compact Development Projects ¥ ‘What are Imerstate Compacts? Apply



https://compacts.csg.org/compact-updates/the-interstate-compact-for-school-psychologists/

NASP Practice Model

School psychologists and school
systems implement the NASP
Model for Comprehensive and
Integrated Psychological
Services (NASP Practice Model).



NASP Practice Model Resources

Implementation Guide
Advocacy tools and
key messages
Promotional resources
Overview webinars
Grad ed guidance for
integrating the model
into practicum and
iInternship

State association
supports

ESPS program

SCHOOL
PSYCHOLOGISTS:
Ready to help.

NASP MODEL

FOR COMPREHENSIVE AND INTEGRATED
SCHOOL PSYCHOLOGICAL SERVICES

NASP PRACTICE
MODEL OVERVIEW

www.nhasponline.org/standards/practice-model/



http://www.nasponline.org/standards/practice-model/

Excellence in School Psychological Services
(ESPS) Recognition Program

» Structured self-evaluation tool

« Method to facilitate change

* Mechanism to raise the profile
of school psychologists

» Tool to advocate for more
effective organizational
structures and supports

* Incentive benefits

« Formal, public recognition

* 4 levels of recognition to
highlight improvement

www.nhasponline.org/standards/practice-model/



http://www.nasponline.org/standards/practice-model/

NASP Advocacg Voice

Developing useful member resources

#NASPadvocates

Advocacy Action Center

NASP *§2

School Psychologists

Policy Platform

Federal Public Policy and Legislative Platform

“The vision of the National Association of School Psychologists (NASP) is that all children and youth

.
access the learning, behavior, and menral health support needed to thrive in school, at home, and
throughout life. NASP promotes equitable access to a high-quality public cducation for all sindenis,

regardless of mce, class, culture, language, gender, gender identity, gender expression, religion, sexual
orientation, nationality, citizenship, ability, and other dimensions of difference. Furthermore, NASP is

, supportive, weleoming, and inclusiv

dedicated to ensuring that all children have positive, sz
P environments that promote learning and are free of bullying, harassment, discrimination, and violence
a 0 0 in order to support student learning and well-being. NASP affirms that all students are entitled to, and
y deserving of, an education that affirms and validates the diversity of their cultural and individual

differences, Fosters musilience, and facilitates well-being and positive academic and mental health
outcomes. It is only possible to serve all students when every policy, procedure, system, and structure

ensures equity and fairness.

Critical to this effort is ensuring adequate and equitable access to school psychologists and eulurally
responsive, hensive school psychological services, inclading: consultation and collaboration
with families, teachers, and administrators to facilitate student learning; development and delivery of

preventon, wellness promotion, and mterventions and supports to promote students” academic
achievement, social-emaotional learning, and mental and behavioral health; school-wide practices that
reinforce a safe and supportive learning environment; and crisis prevention, intervention, and response.

Make your voice heard. NASP's
Advocacy Action Center is a one-
stop shop for you to advocate on
the policy issues that matter to
school psychologists by writing or
calling your congressional
representatives.

This Federal Public Policy and Legislative Platform represents overarching policy goals and

recommendations that support the mission and vision of NASP. It promotes the guiding principles
articulated in Ready fo Learn, Eprponerad to Teach, and in NASI's position statements and resolutions.
Furthermore, this platform outlines policy objectives designed to help ASPs strategic goals'.
NASP commits to working with Congress to engage in appropriate oversight of the implementation of
the Every Student Succceds Act (ESSA) and the Individuals with Disabilitics in Education Act (IDEA)
and to ensure maximum federal investments in Title 1, 11, and TV of the ESSA; full funding of IDE.
and other grants and programs (some of which are explicitly included in this document) necessary for

ance B

achieving our policy priorities. This document will be periodically updated o reflect new palicy
posiions of the organization or emergang issues affecting school psychologists and the students they
serve. Further, NASP commits t working to protect the civil sights of all students, inchuding the rights
articulated in IDEA and the Civil Rights Act of 1964, Although this platform 15 speaific to federal
policy, state school psychology associations are encouraged to adapt these prionities to fit the specific
advocacy and policy goals of their states and local districts.

> Asserbly on September 16, 2017, is u

Take Action

NASP Policy Platform 1
2020, Nations! Associston of Schocl Paychoiogits, 4140 Exst West Wighway, Ste. 402, Bothesca, WO 20814 | uwa ngspoies cog | 301.867.0270

https://www.nasponline.org/research-and-policy



https://www.nasponline.org/research-and-policy

National School Psychology Week

* November 7-11, 2022
* Theme: “Together We Shine.”

— Adaptable resources and
activities to do with staff and
students

— Virtual Hill Day
— Gratitude Works Program

— Possibilities in Action Partners
colleague recognition program

— Student POWER Award
recognition program

NATIONAL SCHOOL PSYCHOLOGY WEEK

www.nasponline.org/nspw



http://www.nasponline.org/

NASP 2023 Convention

Mile-High in Denver

Keynote Speaker

www.nasponline.org/conventions Follow #NASP2023



http://www.nasponline.org/conventions

Resources to Support Service Delivery

Resources & Podcasts

In This Section

COVID-19 Resource Center
Mental & Behavioral Health
School Safety and Crisis
Special Education
Diversity & Social Justice
School Psychology

Early Childhood

Mental & Behavioral

Health

Comprehensive School-Based Mental and

4

ot
)

¥

;

Online Learning
Center Center

Behavioral Health Services and School

Psychologists

Share this resource with key

stakeholders to convey the breadth of

your skills at all tiers and the importance

of improving staffing ratios.

How Caregivers Can Foster Resiliency

nhcy

NASP Research

School Safety & Crisis

Systems-Level Prevention

These resources were created to help
schools and districts implement
comprehensive and culturally competent
school safety and climate policies.

School Violence Resources

These resources were developed to help
educators and administrators support
students and families cope with bullying
and school violence.

Access resources from NASP's collection
of research, podcasts, handouts, articles,
and guidance on topics related to
students, schools, and the profession of
school psychology.

Search by Topic

Special Education

SLD Eligibility - Policy and Practice
Reccomendations

This page highlights school-level
practices and policy considerations for
states and schoaol districts fo encourage
selective use of data from cognitive
assessments in the evaluation for special
education due to a suspected specific

learning Tsability.

\iaw Maoara



NASP Periodicals: Research to Practice

RESEARCH-BASED PRACTICE Ersuarcu-Baskn PRACTICE

ment: Untapped Assessment of Writing Skills

B Tusserrace . Bener

Written Expression—Curriculum Based Measure-

School Psychologists

Proressionar Pad

Countless Hol

RESEARCH REPORTS

Results From the NASP 2015 Membership Survey, Part Two:

There's Gottal

B Rumxnr Licures) Kathloon . Nchamara

Cleveiand State Universiy

Danisl Hyson
Universty of Wisconsin-La Crosse

ABSTRACT

veass dince 1990. In this (2015) version, sury

in School

Anisa Goforth, PhD, NCSP, Guest Editor
wersity of Montana

Rosson, PhD, NCSP, Coditor

National Assosiation of Serioof Psycnoiogists

“The National Association of School Psychalogists (NASP) has conducted membership surveys cx

o were complete by 1774 NASP mempers, 30 of whorm

— NASP :'(I)':

School Paychologists

Research Summaries

00l psychologists in school settings. This i the second in 2

e ool g of s choo peyeogis o e
i these practices over time. The report presents findings in

2022) NASP Strategic Goals: (1) School psyehologists, state

Jies implement the NASP Madeljor Comprbensie = g

e rolc of school paychologists as qualified mental

[, i ndivadul vsitions contimue o play a msfoe

sts also repoet moteworthy levels of cagagement in

idual students” instructional nceds, 2s well 25 serviees to

Rl

Promoting Student Mental Health at School:
Research Featured in School Psychology Review Volume 50

Sehoal o o oo of ekl et
e foundaional 0 supporio m.. bakty devlo
that 0% of st
as anxiery or depression, and :)v\v f 20 of schoolage youth
mental health disordee (Genters for Discase Control and Prevention, 2019). The majority of these ehildrcn
and youth do not receive the case they need (Whitney & Peterson, 2019), and of those who do, th
vcnuielmio majorty do w0 in sebools (Rones & Hoagsxood, J000) Moreore, eies of mentil healh

fior hids in school. These services
2018)
sue such

ic success. (Sanches et al

ey

o Basct Mental et Hehavioral Health

oction of Schond Papchologiss, 4340

gt (NASP) has studied and reported nationwide
o pepehology cvey 5 yeae since 1989 (Gesdem & Costi,
Jotcd an ongoing messuze to trsck (3) the demand for and
s of e of e prfision s ek, s ()
Fith cach admiistzation of the survey, items were kep
 cusrent chasmctcriseic:
s in rescarch and changes in policy and law. These data can
e 3nd Federallevels, and as indicators of how wel best
crually asc being transated intor school molcs and funetions
tablc forsix consecutive itcsations (1990, 1993, 2000, 2005,

practices, as well a P

ismacea ising i g cousty. Rag f deporsion bave s arceth pat 20y with sicid s ot
e bigh (Curtin & Heron, 2019). In order to addeess the incrcasing mental healih nceds of youth,
e i nccded, o schoole play » ectical . To help o the dicunion, Sl
RS0k vlane s il i oo ot e of ol e sppecies 0w
the pecvalcne and b ofyouth menal beath probcs al, 2021). This issuc contains
valusble rescarch to el s i provides
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School
Psychology
Review

NASP “§*

NATIONAL ASSOCIATION OF

School Psychologists

Ceneevidence of the mportance of rchil mentl ealh seices 1 chocl and stodent sutcomen Blon
i 2 bricf overview of indings from several arickes featured in this special ssuc:

term.
Thcreas it is widely known that there ase positive cffects of positive behavioral interventions and
(PBIS) on student outcomes

ihatit is an cffective prevention tool for mental health

clmentayschool and 3860 pe studen i scondey schaol, s s primarydu o mprvemcnts n
tese scores and reductions in aggressive long:

health slso conisibaied o cost svings. That i, PBIS is ot only an effective prog b o onc
hat saves schools moncy in both the shost- and long-tcrm (Bradshaw ctal,

Sehao PBIS and

et wel-being and learming.

suppoet that

+ Qualy ofimplemeamdon maten. Aol whcn school et b prcs o
“with ek, they can pacs for childeea. A
Sy cxarmining stulent outcormes that weee sssocite with the Gl o 4 comprc
health prevention and intervention program found that socal, emorional, and behavioral concerns
were associated with Fllty 10 such pgrams (Reinke ctal, 2021

scnsive meatal

ASP Resesrch Summaris '

ll All Online

* Online early access
to key articles

» Special topic issues
(e.g., mental health,
school safety, social
justice)

* Access to 2
additional journals

@schoolpsychreview

Access complete issues online at
www.nasponline.org/resources-and-publications



http://www.nasponline.org/resources-and-publications

NASP Member Benefits

/B ~ « Connectin the NASP
i - Community

» Save through

T discounts
...being a NASP member

gives me unique opportunities e Build your skill set
through resources

that directly relate to school
psychology that | can't find

anywhere else!” ° Engage through

— Alexandria, Graduate Student, MN ‘ o' ' Q ﬁ

@nasponline
www.nasponline.org/join #NASPAdvocates



http://www.nasponline.org/join
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Thank you,
NASP Members!
L [

Join or Renew
Today!

www.nasponline.org/join




Reimagining School
Psychologists as Healers

Celeste M. Malone, PhD, MS

Texas Association of School Psychologists —
Annual Convention

November 3, 2022

@cmonique1023 @
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"An equitable school provides the climate,

process, and content which enable
students and staff to perform at their

highest level. An equitable school ensures

successful academic outcomes by
providing equitable resources and
appropriate instructional strategies for
each student.”

(Mid-Atlantic Equity Consortium, 2020)
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http://apadivision16.org/2020/06/school-psychology-unified-anti-racism-statement-and-call-to-action/?fbclid=IwAR3QhL_3MGK3og7z2cfHhz5Oc6egShmvuRmClm7oFKinOy2xsj9eL9AHA-c

L TEE wAToH now = USNGWE ews = ———

Parents protesting ‘critical race theory'
Hostile environments - including bullying, cyberbullying, idEﬂtifv another tﬂfgt’-'t: Mental health

OUT POLTITICS AND POLICY harassment, hate speech, hate crimes, physical attacks, prngrams
c 3 S Ll = P L

DOI‘I t Say Gay bl“- FlOrlda rape, Selxual aslsamt e e .are on the rise in the Groups have voioed opposition 1o suicikde prevention programs, memal health coornd
Senate passes controversial ?gtl:tT:IrlyrsaZuebsl;c school system, according to a new report. social emotional leaming chaiming ey are being used to indocirinate sudents

LGBTQ school measure

Republican Gov. Ron DeSantis has signaled he would HOME / NEWS / NATIONAL NEWS
sign the bill, which would ban “classroom discussion
about sexual orientation or gender identity” in primary

schools. GAO: Hate on the Rise in U.S.
Schools

O Dustingo st A new GAO report says hostile environments —
- including bullying, cyberbullying, harassment,
D.C. third-graders were made to reenact episodes hate speech, hate crimes and physical attacks

from the Holocaust — are increasing in public school systems.

By Lauren Camera Senior Education Writer * Dec. 6, 2021,
at 5:25 p.m.

Confusion reigns in Texas as
. new law aims to restrict how
North Carolina school Book Ban Efforts Spread race and history are taught in

district under ﬁre aﬁer Across the U.S. schools

Challenges to books about sexual and racial By Nicole Chavez, CNN

mOCk ‘Slave auction’ identity are nothing new in American schools

but the tactics and politicization are. Updated 1:02 PM EDT, Wed September 01, 2021

NATIONAL AND WORLD NEWS Ehe New Pork Eimes

by: Russell Falcon, Nexsiar Media Wire
Posted: Mar 16, 2022 [ 08:57 AM PDT f © v =
Updated: Mar 16, 2022 / 08:57 AM PDT







Understanding
Intersectionality

Intersectionality refers to
the simultaneous
experience of social
categories such as race,
gender, socioeconomic
status, and sexual
orientation and the ways
in which these categories
Interact to create
systems of oppression,
domination, and
discrimination.

Classism

Ableism

Racism

Sexism /
Cissexism

Heterosexism



Social Group State

Dehumanization of victims of oppression Systemic structural inequities/discrimination

Levels of

Oppression
(Prilleltensky & Gonick, 1996)

Verbal or emotional abuse, Shaping of behavior

Internalized of images of inferiority, learned helplessness




Cycle of

Oppression
(National Equity Project)

Inequitable Priming,
Outcomes Associations,
and and
Disparities Assumptions

History, Policies,
and Practices




Cycle of

Oppression in

Education

Inequitable Outcomes
and Disparities

e School suspensions and
expulsions

e Special education and
gifted education

* High school completion

Priming,
Associations,
Assumptions

* Deficit perspectives about

REM PK-12 students,
families, and communities

History, Policies, and Practices

* Discipline policies and practices
 Access to quality instruction and
academic enrichment opportunities

e SPED referral process

Gershensonet al., 2016; Grissom & Reading, 2016; Halberstadt et al., 2018; Jarvis & Okonofua, 2020; Little & Welsh, 2019;
Norwicki, 2018; Smolkowski et al., 2016; Sullivan et al., 2019, Starck et al., 2020; US Department of Education, 2020



Anxiety Depression Sleep difficulties

Psychological
Consequences

Diminished

. Helplessness Loss of drive
confidence

Intrusive
cognitions (e.q.,
internal dilemma)

Diminished
cognition




Oppression as

Trauma

(Bryant-Davis & Ocampo,
2005)




Coping and
the
Metaphor of
the Boiling
Frog

The Boiling Frog

The boiling frog is a fable describing a
frog being slowly boiled alive. The premise
is that if a frog is put suddenly into boiling
water, it will jump out, but if the frog is put

in tepid water which is then brought to a
boil slowly, it will not perceive the danger

!

and __wi|| be cooked “ro death.




Healing vs.
Coping

(Frenchetal., 2020)

Coping

Surviving

Critical consciousness not
present

Focus on individualism

Individual Eurocentric
symptom reduction

Healing

Thriving

Gaining critical
consciousness about
oppression

Focus on collectivism

Collective multisystemic
resistance and new
realities







2022-2023 NASP
Presidential Theme

Radical Hope
Envisioning a world free from the
constraints of oppression
Working towards a brighter future for the
collective society

Authentic Healing
Helping people understand the ways in
which they are oppressed
Inspiring them to take action to create the
world in which they want to live




; Envisionin
Interlocking Systems of Critical v g

Oppression and Hate Consciousness Justice and Liberation

Strength Cult'u¥a1
and Authenticity and

Resistance Self -
Knowledge

Emotional
and Radical

Social Support Hope

Psychological Framework of Radical Healing (Frenchet al, 2020)



Critical Reflection

e Viewing social problems
and inequities through the
lens of oppression

Critical

Consciousness
(Wattsetal., 2011)

Critical Action Political Efficacy

e Confidence in ability
to affect social
change through
individual or
collective activism

e Individual or
collective action to
change unjust
institutional policies
and practices




Radical Hope and
Envisioning Possibilities

Individuals can use hope as fuel to
imagine possibilities for the present
and future of the collective

(French et al., 2020)
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Strength and
Resistance




Culturally Related Personal Strengths

e Pride in one’s culture

* Religious faith or spirituality

e Culturally-related knowledge and practical skills
e Commitment to helping one’s own group

Cultural

* Extended families, including not blood-related AUth S ntlc Ity
e Cultural or group-specific networks
* Religious communities d nd Se If'

e Story-telling activities that make meaning and pass on history of the group

* Involvement in political/social action group Kn OWI Ed g S

Environmental Cultural Supports

e Space for prayer and meditation

e Culture-specific art and music
e Communities that facilitate social interaction by location or design
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Integrating Healing Principles into Schools



Barriers and
Supports to
Social Justice
in School
Psychology

(Shriberg et al., 2011)

Personal

e Cultural proficiency
e Interpersonal skills and relationships
e Individual’s commitment to social justice

Professional

e School/work climate
e Field’s commitment to social justice

e Laws (e.g., emphasis on achievement testing)
e Cultural context




Self-Awareness and Cultural
Humility



Tool for understanding
privilege and marginalization
and helping to understand
our own lived experiences
from an intersectional
perspective

Individual Work

Introspection, self-
exploration, and
understanding cultural
influences on one’s own
belief system and
worldview

ADDRESSING
Model

(Hays, 1996, 2008)

Interpersonal Work

Learning from and about
cultures, usually through
interaction with people



Middle class; G d
Graduate C} Ifzgni:Ieer

Black
Christian ** Caribbean ()

My C U |tU I'a | : Nondisabled

Influences
(Based on the ADDRESSING
Model by Pamela Hays) Not of an

iF _dw—-»«i'w u‘ 'r




Developing Cultural Humility
(Tervalon & Murray-Garcia, 1998)

Cultural humility goes beyond the concept of
cultural competence to include:

A personal lifelong commitment to self-
evaluation and self-critique

Recognition of and desire to fix power dynamics
and imbalances

Desire to develop partnerships with people and
groups who advocate for others

Institutional accountability

Becoming culturally competent and
practicing cultural humility are ongoing
processes that change in response to new
situations, experiences and relationships.
Cultural competence is a necessary
foundation for cultural humility.

GRINING CULTURAL KNOWLEDGE

What are other cultures like, and .
what strengths do they have?

DEVELOPING CULTURAL

SELF-AWARENESS .
What is my culture, and how
does it influence the ways |
view and interact with others?

CULTURAL COMPETENCE

HOLDING SYSTEMS ACCOUNTRBLE

How can | work on an institutional level
to ensure that the systems I'm part of
move toward greater inclusion and
equity?

UNDERSTANDING AND REDRESSING
POWER IMBALANCES
. How can | use my understanding
of my own and others’ cultures to
identify and work fo disrupt
inequitable systems?




Identity Affirming School
Climates



Speak Up at
School: How to
Respond to
Everyday
Prejudice, Bias,
and
Stereotypes

Interrupt

e Speak up against every biased remark every time it happens
* Inconsistent responding sends the message that some bias is okay

e Ask simple, exploratory questions to better understand intent
» “Tell me more” extends the conversation

e Explain why the term or phrase is offensive

e Give speakers the benefit of the doubt and allow them to make a
change

e If someone has responded, thank the first person for speaking up
AND reiterate the anti-bias message

A Guide for Teachers:A publication of Learning for Justice



Impact of
Microinterventions

Everyday interventions of allies and well-

intentioned bystanders have a profound positive
effect in

Creating an inclusive and welcoming
environment

Discouraging negative behavior

Reinforcing a norm that values respectful
interactions

Acknowledging the existence and experience of
microaggressions and other inequities allows

individuals to confirm that they did not imagine
these small, demeaning acts




Microrecognitions

¢ | ead minoritized individuals to feel visible

Microvalidations

e Help minoritized individuals feel like their identities and

experiences are accepted TypOIOgy Of
Microaffirmations

Microtransformations (Rolon-Dow & Davison,

2020
e Lead minoritized individuals to feel their identity groups are )
integrated into the organization

Microprotections

 Lead recipients to feel protected from harmful behaviors, practices,
and policies tied to their identity




Examples of
Microaffirmations

Believing students when students tell you they feel they have been
targeted because of their identity

Acknowledging that a microaggression may have occurred

Visibly confronting inequitable, hostile, or biased behavior

Stopping to ask for someone’s opinion or contribution who has not had a
chance to speak (in a group setting, during a meeting, in the dining halls)

Including multiple and diverse representations of individuals and groups
in visual communications



Preventing Situations That
Can Lead to Exclusionary
Discipline



_~ the overall approach w1 thelens through . the filter through
W used to deliver C which teachers see _8 which teachers listen
(O instruction, use @ their students and == t0 and understand
E curricular materials, = their students’ LL. how students express
©_make educational learning their needs and

Q. decisions, including desires
< student discipline;

and interact with

students & their

families

Culturally Responsive and Sustaining Teaching

(Skelton, 2012)



Foundational Support (Tier

1)
] Shared agreements about
Tier 3: expectations
Individualized Expectations taught using
Supports culturally responsive

instruction

Responses to behavior
concerns are instructive

Equity- -

er 2: : "
Focused MTSS Targeted e o o resentec
for BehaVIOI‘ Supports in curriculum

Students are co-developers
(Fallonetal., 2021) in universal practice

Tier 1:
Universal
Support

Additional Support (Tiers 2
and 3)
Promote use of culturally-

responsive and strength-
based interventions




Equity-
Focused MTSS
for Behavior

(Fallonetal., 2021)

e Empower youth to co-design racially just school
environments

e Engage in data collection and review practices
grounded in the promotion of equity

e Develop dynamic, reciprocal partnerships with
families

e Engage with community leaders and cultural
brokers (e.g., mentorship), community members,
and district leaders



Culturally Responsive School-
Based Mental Health



Culturally
Responsive
Mental Health
MTSS

(Maloneetal., 2021)

Tier 3: Culturally
Responsive
Psychotherapy

Tier 2: Culturally
Responsive
Interventions

Tier 1: Identity
Affirming
School Climate

Tiera

Creating school climates
conducive to marginalized
students’ well-being and
success

Tiers2and 3

Integrating culturally
responsive practices into
interventions to improve
mental health outcomes
for marginalized youth

Screening

Based on the dual continua
model of mental health

Assess for indicators of
wellbeing in addition to
psychopathology



Culturally
Adapted
Interventions

(Brown et al., 2017; Peterson
etal., 2017)

e For marginalized students
who report mental health
concerns or few protective
| wellbeing factors

e Engage stakeholders who
reflect the values and
cultures of those receiving
the intervention

e Increased likelihood that
skills will generalize across
settings

e Ensuring language,
metaphors, and concepts are
culturally appropriate

e Consideration of local context
and changes to program
delivery to be more culturally
congruent




e For marginalized students
who report more negative
perceptions of school

Culturally climate
Aﬁ : Purpose is to mitigate the
Il’mlng negative psychological

outcomes of oppression
and discrimination

Interventions

(Jones et al., 2020; Woods-

Jaegeretal., 2021) Spaces to promote

positive racial/ethnic
identity development and
educational/peer support
In navigating
microaggressions




Adaptation Category Specific Cultural Adaptations Provided
Therapeutic relationship Encouraged open discussion with clients about the clinician’s cultural competence, ability to assess
acculturation, and experience working with issues of racism and oppression
Provided empathy and warmth around issues of race and oppression
Cultural knowledge integration Implemented a focused cultural formulation interview
Held a direct discussion with the client about religion and spirituality as related to coping
Treatment concepts and treatment Included concepts of bias and privilege
assumptions Avoided negative terminology and treatment techniques that encouraged visualization of worst-
case situations (e.g., decatastrophizing)
Cultural reframing Reframed perceived pathology (when appropriate) as an acculturationissue or a culture-bound
syndrome
Normalized experiences with racism, prejudice, or discrimination
Culturally responsive treatment Engaged in positively focused treatment interventions that were present time and forward thinking
planning Included the immediate family in the treatment to extend the culturally related support
interventions to the household

Ensured that cultural supports and culturally related personal strengths were included as the
foundation for the intervention

Cultural Adaptations to Cognitive Behavioral Therapy

(Jonesetal., 2017)



Social Justice Advocacy



Principles
Related to
Social Justice
Practice

(Goodmanet al., 2004)




American
Counseling
Association

(ACA) Advocacy
Competencies
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*Counselor actions must be grounded in multicultural and ethical considerations

Original model by Lewis, Arnold, House & Toporek (2003) updated by Toporek & Daniels (2018)




Advocacy
Targets

(Based on ACA Advocacy
Competencies Model)

Empower students with self-advocacy skills

Collaborate with student, family, and community
groups to identify mental health needs and desired
supports

Raise public awareness of school policies and
practices that harm minoritized youth

Advocate on behalf of minoritized students and
other students in need of mental health support

Advocate for improved policies and systems-level
procedures around identity- and bias-based
bullying

Advocate for laws that promote safe and
supportive school environments for all students




Client/Student Level

* To what extent do you engage students when designing interventions?

e Do you operate from a deficit perspective or strengths-based
perspective when collaborating with students?

Social Justice

School Level
Advocacy B

e To what extent do you empower families in decision-making around

D eve | O p m e nt their child’s education and well-being?

e Do you collaborate with community members and organizationsin

ReﬂECtlon working towards systems change?

Questions

e To what extent are you involved in or aware of school board, state, and

national politics?
* Do you represent school psychology as a member of other advocacy
organizations?
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