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NASP Strategic Goals
2022-2027

Workforce Shortage Solutions

Expanding implementation of the
NASP Practice Model 

Advancing social justice for 
all children and youth and within the 
profession of school psychology



Social Justice

School psychologists have the self-
awareness and critical consciousness to 
engage in and advocate for socially just 
practices that protect the right of every 
student to receive high-quality 
educational access, opportunities, and 
experiences



Social Justice and Equity

www.nasponline.org/social-justice

#SP4SJ

http://www.nasponline.org/social-justice


Workforce Shortage Solutions

There is a high-quality and 
diverse school psychology 
workforce that meets the critical 
demand for school psychological 
services. 



Workforce Shortage Solutions

• Resources to help schools and families engage in constructive dialogue 
about the issues of race, privilege, prejudice, and power. 

https://www.nasponline.org/shortages

Tools:
• Shortages Resource 

Guide
• Advocacy tips/key 

messages
• Ratios dashboard
• Model legislation

https://www.nasponline.org/shortages


New Interstate Compact

https://compacts.csg.org/compact-
updates/the-interstate-compact-for-
school-psychologists/

• Enables professionals in 
good standing to practice 
in all states that join the 
compact; can include 
virtual services

• Federal grant provides 
NASP assistance in 
developing state model 
legislation 

• Individual states must 
adopt the legislation to join 
compact

• State level advocacy will 
be required

https://compacts.csg.org/compact-updates/the-interstate-compact-for-school-psychologists/


NASP Practice Model

School psychologists and school 
systems implement the NASP 
Model for Comprehensive and 
Integrated Psychological 
Services (NASP Practice Model).



NASP Practice Model Resources

9
www.nasponline.org/standards/practice-model/

• Implementation Guide
• Advocacy tools and 

key messages
• Promotional resources
• Overview webinars
• Grad ed guidance for 

integrating the model 
into practicum and 
internship

• State association 
supports

• ESPS program

http://www.nasponline.org/standards/practice-model/


Excellence in School Psychological Services 
(ESPS) Recognition Program

• Structured self-evaluation tool
• Method to facilitate change
• Mechanism to raise the profile 

of school psychologists
• Tool to advocate for more 

effective organizational 
structures and supports

• Incentive benefits
• Formal, public recognition
• 4 levels of recognition to 

highlight improvement

www.nasponline.org/standards/practice-model/

http://www.nasponline.org/standards/practice-model/


NASP Advocacy Voice
Developing useful member resources

https://www.nasponline.org/research-and-policy

#NASPadvocates 

https://www.nasponline.org/research-and-policy


National School Psychology Week

• November 7-11, 2022
• Theme: “Together We Shine.”

– Adaptable resources and 
activities to do with staff and 
students

– Virtual Hill Day 
– Gratitude Works Program
– Possibilities in Action Partners 

colleague recognition program 
– Student POWER Award 

recognition program

www.nasponline.org/nspw

http://www.nasponline.org/


www.nasponline.org/conventions Follow #NASP2023

NASP 2023 Convention
Mile-High in Denver

Keynote Speaker
Shawn Ginwright

http://www.nasponline.org/conventions


14

Resources to Support Service Delivery



NASP Periodicals: Research to Practice

Access complete issues online at 
www.nasponline.org/resources-and-publications

• Online early access 
to key articles

• Special topic issues 
(e.g., mental health, 
school safety, social 
justice)

• Access to 2 
additional journals

All Online

@schoolpsychreview

http://www.nasponline.org/resources-and-publications


• Connect in the NASP 
Community

• Save through 
discounts

• Build your skill set 
through resources

• Engage through

@nasponline
#NASPAdvocates

NASP Member Benefits

www.nasponline.org/join

http://www.nasponline.org/join


Thank you, 
NASP Members!

Join or Renew 
Today!

www.nasponline.org/join



Reimagining School 
Psychologists as Healers

Celeste M. Malone, PhD, MS

Texas Association of School Psychologists –
Annual Convention

November 3, 2022

@cmonique1023





“An equitable school provides the climate, 
process, and content which enable 
students and staff to perform at their 
highest level. An equitable school ensures 
successful academic outcomes by 
providing equitable resources and 
appropriate instructional strategies for 
each student.”
(Mid-Atlantic Equity Consortium, 2020)



School 
Psychology 

Unified Anti-
Racism 

Statement and 
Call to Action

 Joint statement endorsed by the US-based school psychology associations

 Highlights from the Declaration of Understanding

 Acknowledge that we must confront our own internalized racism and 
implicit biases, and learn to think and act in ways that affirm and 
support our students, staff, faculty and community members 
identifying as Black, African American, Native-American, American 
Indian/Indigenous, Latinx, Asian-American, and Pacific Islander

 Acknowledge that we must confront explicit biases in preK-12 schools 
and university training programs, and learn to think and act in ways 
that affirm and support our students, staff, faculty and community 
members identifying as Black, African American, Latinx, Asian-
American and Native-American, American Indian/Indigenous.

 Promise to support and protect our children of color who are 
disproportionately targeted in our schools and communities.

 Call out those within our profession who act in ways that are 
antithetical to the values we espouse in our declaration of 
understanding.

http://apadivision16.org/2020/06/school-psychology-unified-anti-racism-statement-and-call-to-action/?fbclid=IwAR3QhL_3MGK3og7z2cfHhz5Oc6egShmvuRmClm7oFKinOy2xsj9eL9AHA-c




“Oppression entails a state of 
asymmetric power relations 
characterized by domination, 
subordination, and resistance, where the 
dominating persons or groups exercise 
their power by restricting access to 
material resources and by implanting in 
the subordinated persons or group.”

(Prilleltensky & Gonick, 1996, p.130)



Understanding 
Intersectionality

Racism

Sexism / 
Cissexism

HeterosexismAbleism

Classism
Intersectionality refers to 

the simultaneous 
experience of social 

categories such as race, 
gender, socioeconomic 

status, and sexual 
orientation and the ways 
in which these categories 

interact to create 
systems of oppression, 

domination, and 
discrimination.



Levels of 
Oppression 
(Prilleltensky & Gonick, 1996)

Intrapersonal

Internalized of images of inferiority, learned helplessness

Interpersonal

Verbal or emotional abuse, Shaping of behavior

Institutional

Social Group

Dehumanization of victims of oppression

State

Systemic structural inequities/discrimination



Cycle of 
Oppression
(National Equity Project)

Priming, 
Associations, 

and 
Assumptions

History, Policies, 
and Practices

Inequitable 
Outcomes 

and 
Disparities



Cycle of 
Oppression in 
Education

Priming, 
Associations, 
Assumptions
• Deficit perspectives about 

REM PK-12 students, 
families, and communities

History, Policies, and Practices
• Discipline policies and practices
• Access to quality instruction and 

academic enrichment opportunities
• SPED referral process

Inequitable Outcomes 
and Disparities
• School suspensions and 

expulsions
• Special education and 

gifted education
• High school completion 

Gershenson et al., 2016; Grissom & Reading, 2016; Halberstadt et al., 2018; Jarvis & Okonofua, 2020; Little & Welsh, 2019; 
Norwicki, 2018; Smolkowski et al., 2016; Sullivan et al., 2019; Starck et al., 2020; US Department of Education, 2020



Psychological 
Consequences

Anxiety Depression Sleep difficulties

Diminished 
confidence Helplessness Loss of drive

Intrusive 
cognitions (e.g., 

internal dilemma)

Diminished 
cognition



Oppression as 
Trauma 
(Bryant-Davis & Ocampo, 
2005)

Quantity of incidents or repeated 
nature of the event

Relationship between the individual 
and perpetrator of oppression

Public humiliation and lack of public 
intervention



Coping and 
the 
Metaphor of 
the Boiling 
Frog



Healing vs. 
Coping 
(French et al., 2020)

Coping Healing

Surviving Thriving

Critical consciousness not 
present

Gaining critical 
consciousness about 

oppression

Focus on individualism Focus on collectivism

Individual Eurocentric 
symptom reduction

Collective multisystemic 
resistance and new 

realities



NASP Social Justice Definition

Social justice is both a process and a goal that requires action. School 
psychologists work to ensure the protection of the educational rights, opportunities, 
and well-being of all children, especially those whose voices have been muted, 
identities obscured, or needs ignored. Social justice requires promoting non-
discriminatory practices and the empowerment of families and communities. School 
psychologists enact social justice through culturally-responsive professional practice 
and advocacy to create schools, communities, and systems that ensure equity and 
fairness for all children.

Adopted by the NASP Board of Directors, April 2017



2022-2023 NASP 
Presidential Theme
 Radical Hope

 Envisioning a world free from the 
constraints of oppression

 Working towards a brighter future for the 
collective society

 Authentic Healing
 Helping people understand the ways in 

which they are oppressed
 Inspiring them to take action to create the 

world in which they want to live



Psychological Framework of Radical Healing (French et al., 2020)



Critical 
Consciousness
(Watts et al., 2011)

Critical Reflection
• Viewing social problems 

and inequities through the 
lens of oppression

Political Efficacy
• Confidence in ability 

to affect social 
change through 
individual or 
collective activism

Critical Action
• Individual or 

collective action to 
change unjust 
institutional policies 
and practices



Radical Hope and 
Envisioning Possibilities

Individuals can use hope as fuel to 
imagine possibilities for the present 

and future of the collective 
(French et al., 2020)



Strength and 
Resistance



Cultural 
Authenticity 
and Self-
Knowledge

• Pride in one’s culture
• Religious faith or spirituality
• Culturally-related knowledge and practical skills
• Commitment to helping one’s own group

Culturally Related Personal Strengths

• Extended families, including not blood-related
• Cultural or group-specific networks
• Religious communities
• Story-telling activities that make meaning and pass on history of the group
• Involvement in political/social action group

Interpersonal Cultural Supports

• Space for prayer and meditation
• Culture-specific art and music
• Communities that facilitate social interaction by location or design

Environmental Cultural Supports



Collectivism

 “If you have come to help me, you are 
wasting your time. If you have come because 
your liberation is bound up with mine, then let 
us work together.”

 Lilla Watson (Aboriginal elder, activist, and 
educator)

 Ubuntu: I am because WE are!
 West African Proverb



Integrating Healing Principles into Schools



Barriers and 
Supports to 
Social Justice 
in School 
Psychology 
(Shriberg et al., 2011)

• Cultural proficiency
• Interpersonal skills and relationships
• Individual’s commitment to social justice

Personal

• School/work climate
• Field’s commitment to social justice

Professional

• Laws (e.g., emphasis on achievement testing)
• Cultural context

Societal



Self-Awareness and Cultural 
Humility



ADDRESSING 
Model 
(Hays, 1996, 2008)

Age and generational influences

Developmental or other Disability

Religion and spiritual orientation

Ethnic and racial identity

Socioeconomic status

Sexual orientation

Indigenous heritage

National origin

Gender/gender identity

 Tool for understanding 
privilege and marginalization 
and helping to understand 
our own lived experiences 
from an intersectional 
perspective

 Individual Work
 Introspection, self-

exploration, and 
understanding cultural 
influences on one’s own 
belief system and 
worldview

 Interpersonal Work
 Learning from and about 

cultures, usually through 
interaction with people



My Cultural 
Influences
(Based on the ADDRESSING 
Model by Pamela Hays)

Adult / 
Xennial **

Nondisabled 
**

Christian **
Black 

Caribbean 
American

Middle class; 
Graduate 
degree **

Heterosexual 
**

Not of an 
Indigenous 

group
U.S. born **

Cisgender 
female



Developing Cultural Humility 
(Tervalon & Murray-Garcia, 1998)

Cultural humility goes beyond the concept of 
cultural competence to include:

A personal lifelong commitment to self-
evaluation and self-critique

Recognition of and desire to fix power dynamics 
and imbalances

Desire to develop partnerships with people and 
groups who advocate for others

Institutional accountability



Identity Affirming School 
Climates



Speak Up at 
School: How to 
Respond to 
Everyday 
Prejudice, Bias, 
and 
Stereotypes

• Speak up against every biased remark every time it happens
• Inconsistent responding sends the message that some bias is okay

Interrupt

• Ask simple, exploratory questions to better understand intent
• “Tell me more” extends the conversation

Question

• Explain why the term or phrase is offensive
• Give speakers the benefit of the doubt and allow them to make a 

change

Educate

• If someone has responded, thank the first person for speaking up 
AND reiterate the anti-bias message

Echo

A Guide for Teachers: A publication of Learning for Justice



Impact of 
Microinterventions
 Everyday interventions of allies and well-

intentioned bystanders have a profound positive 
effect in

 Creating an inclusive and welcoming 
environment

 Discouraging negative behavior
 Reinforcing a norm that values respectful 

interactions

 Acknowledging the existence and experience of 
microaggressions and other inequities allows 
individuals to confirm that they did not imagine 
these small, demeaning acts



Typology of 
Microaffirmations 
(Rolón-Dow & Davison, 
2020)

• Lead minoritized individuals to feel visible

Microrecognitions

• Help minoritized individuals feel like their identities and 
experiences are accepted

Microvalidations

• Lead minoritized individuals to feel their identity groups are 
integrated into the organization

Microtransformations

• Lead recipients to feel protected from harmful behaviors, practices, 
and policies tied to their identity

Microprotections



Examples of 
Microaffirmations

Believing students when students tell you they feel they have been 
targeted because of their identity

Acknowledging that a microaggression may have occurred

Visibly confronting inequitable, hostile, or biased behavior

Stopping to ask for someone’s opinion or contribution who has not had a 
chance to speak (in a group setting, during a meeting, in the dining halls)

Including multiple and diverse representations of individuals and groups 
in visual communications



Preventing Situations That 
Can Lead to Exclusionary 
Discipline



Culturally Responsive and Sustaining Teaching 
(Skelton, 2012)

A
pp

ro
ac

h the overall approach
used to deliver 
instruction, use 
curricular materials, 
make educational 
decisions, including 
student discipline; 
and interact with 
students & their 
families

Le
ns

the lens through 
which teachers see 
their students and 
their students’ 
learning

Fi
lt

er the filter through 
which teachers listen 
to and understand 
how students express 
their needs and 
desires



Equity-
Focused MTSS 
for Behavior
(Fallon et al., 2021)

Tier 3: 
Individualized 

Supports

Tier 2: 
Targeted 
Supports

Tier 1: 
Universal 
Support

 Foundational Support (Tier 
1)

 Shared agreements about 
expectations

 Expectations taught using 
culturally responsive 
instruction

 Responses to behavior 
concerns are instructive

 Students’ identities 
affirmed and represented 
in curriculum

 Students are co-developers 
in universal practice

 Additional Support (Tiers 2 
and 3)

 Promote use of culturally-
responsive and strength-
based interventions



Equity-
Focused MTSS 
for Behavior
(Fallon et al., 2021)

School
• Empower youth to co-design racially just school 

environments
• Engage in data collection and review practices 

grounded in the promotion of equity
• Develop dynamic, reciprocal partnerships with 

families 

Community
• Engage with community leaders and cultural 

brokers (e.g., mentorship), community members, 
and district leaders



Culturally Responsive School-
Based Mental Health



Culturally 
Responsive 
Mental Health 
MTSS 
(Malone et al., 2021)

Tier 3: Culturally 
Responsive 

Psychotherapy

Tier 2: Culturally 
Responsive 

Interventions

Tier 1: Identity 
Affirming 

School Climate

 Tier 1
 Creating school climates 

conducive to marginalized 
students’ well-being and 
success

 Tiers 2 and 3
 Integrating culturally 

responsive practices into 
interventions to improve 
mental health outcomes 
for marginalized youth

 Screening
 Based on the dual continua 

model of mental health
 Assess for indicators of 

wellbeing in addition to 
psychopathology



Culturally 
Adapted 
Interventions 
(Brown et al., 2017; Peterson 
et al., 2017)

Cultural Adaptations to 
Existing Tier 2 
Interventions

• For marginalized students 
who report mental health 
concerns or few protective 
/ wellbeing factors

• Engage stakeholders who 
reflect the values and 
cultures of those receiving 
the intervention

• Increased likelihood that 
skills will generalize across 
settings

• Ensuring language, 
metaphors, and concepts are 
culturally appropriate

Content Adaptations

• Consideration of local context 
and changes to program 
delivery to be more culturally 
congruent

Procedural Adaptations



Culturally 
Affirming 
Interventions 
(Jones et al., 2020; Woods-
Jaeger et al., 2021)

Racial Socialization

Racial Identity

Culturally Relevant 
Coping
• Communalism
• Spirituality / Faith

Cultural Affinity Groups

• For marginalized students 
who report more negative 
perceptions of school 
climate

• Purpose is to mitigate the 
negative psychological 
outcomes of oppression 
and discrimination

• Spaces to promote 
positive racial/ethnic 
identity development and 
educational/peer support 
in navigating 
microaggressions



Cultural Adaptations to Cognitive Behavioral Therapy 
(Jones et al., 2017)

Adaptation Category Specific Cultural Adaptations Provided
Therapeutic relationship • Encouraged open discussion with clients about the clinician’s cultural competence, ability to assess 

acculturation, and experience working with issues of racism and oppression
• Provided empathy and warmth around issues of race and oppression

Cultural knowledge integration • Implemented a focused cultural formulation interview
• Held a direct discussion with the client about religion and spirituality as related to coping

Treatment concepts and treatment 
assumptions

• Included concepts of bias and privilege
• Avoided negative terminology and treatment techniques that encouraged visualization of worst-

case situations (e.g., decatastrophizing)
Cultural reframing • Reframed perceived pathology (when appropriate) as an acculturation issue or a culture-bound 

syndrome
• Normalized experiences with racism, prejudice, or discrimination

Culturally responsive treatment 
planning

• Engaged in positively focused treatment interventions that were present time and forward thinking
• Included the immediate family in the treatment to extend the culturally related support 

interventions to the household
• Ensured that cultural supports and culturally related personal strengths were included as the 

foundation for the intervention



Social Justice Advocacy



Principles 
Related to 
Social Justice 
Practice
(Goodman et al., 2004)

Ongoing self-evaluation

Sharing power

Elevating marginalized voices

Consciousness raising

Focus on strengths

Leaving clients with tools



American 
Counseling 
Association 
(ACA) Advocacy 
Competencies 



Advocacy 
Targets
(Based on ACA Advocacy 
Competencies Model)

Public Arena Level

Raise public awareness of school policies and 
practices that harm minoritized youth

Advocate for laws that promote safe and 
supportive school environments for all students

School Level
Collaborate with student, family, and community 

groups to identify mental health needs and desired 
supports

Advocate for improved policies and systems-level 
procedures around identity- and bias-based 

bullying

Student Level

Empower students with self-advocacy skills Advocate on behalf of minoritized students and 
other students in need of mental health support



Social Justice 
Advocacy 
Development: 
Reflection 
Questions

• To what extent do you engage students when designing interventions?
• Do you operate from a deficit perspective or strengths-based 

perspective when collaborating with students?

Client/Student Level

• To what extent do you empower families in decision-making around 
their child’s education and well-being?

• Do you collaborate with community members and organizations in 
working towards systems change?

School Level

• To what extent are you involved in or aware of school board, state, and 
national politics?

• Do you represent school psychology  as a member of other advocacy 
organizations?

Public Arena Level



Self-
Awareness 

and Cultural 
Humility

Identity 
Affirming 

School 
Climates

Preventing 
Discipline 

Disparities

Culturally 
Responsive 

School-Based 
Mental Health

Social Justice 
Advocacy



Contact 
Information

Celeste M. Malone, PhD, MS
Associate Professor and Coordinator, 
School Psychology Program
celeste.m.malone@gmail.com
@cmonique1023 (Twitter)

Equity and Social Justice Resource List

mailto:celeste.m.malone@gmail.com
https://www.scribd.com/document/545358809/Dr-Malone-s-Equity-and-Social-Justice-Resource-List-for-School-Psychologists

	NASP Update 2022-2023
	NASP Strategic Goals�2022-2027
	Social Justice
	Social Justice and Equity
	Workforce Shortage Solutions
	Workforce Shortage Solutions
	New Interstate Compact
	NASP Practice Model
	NASP Practice Model Resources
	Excellence in School Psychological Services (ESPS) Recognition Program
	NASP Advocacy Voice
	National School Psychology Week
	NASP 2023 Convention�Mile-High in Denver
	Resources to Support Service Delivery
	NASP Periodicals: Research to Practice
	NASP Member Benefits
	Thank you, �NASP Members!
	Reimagining School Psychologists as Healers
	Slide Number 19
	Slide Number 20
	School Psychology Unified Anti-Racism Statement and Call to Action
	Slide Number 22
	Slide Number 23
	Understanding Intersectionality
	Levels of Oppression (Prilleltensky & Gonick, 1996)
	Cycle of Oppression�(National Equity Project)
	Cycle of Oppression in Education
	Psychological Consequences
	Oppression as Trauma �(Bryant-Davis & Ocampo, 2005)
	Coping and the Metaphor of the Boiling Frog
	Healing vs. Coping �(French et al., 2020)
	NASP Social Justice Definition
	2022-2023 NASP Presidential Theme
	Psychological Framework of Radical Healing (French et al., 2020)
	Critical Consciousness�(Watts et al., 2011)
	Radical Hope and Envisioning Possibilities
	Strength and Resistance
	Cultural Authenticity and Self-Knowledge
	Collectivism
	Integrating Healing Principles into Schools
	Barriers and Supports to Social Justice in School Psychology (Shriberg et al., 2011)
	Self-Awareness and Cultural Humility
	ADDRESSING Model �(Hays, 1996, 2008)
	My Cultural Influences�(Based on the ADDRESSING Model by Pamela Hays)
	Developing Cultural Humility �(Tervalon & Murray-Garcia, 1998)
	Identity Affirming School Climates
	Speak Up at School: How to Respond to Everyday Prejudice, Bias, and Stereotypes
	Impact of Microinterventions
	Typology of Microaffirmations (Rolón-Dow & Davison, 2020)
	Examples of Microaffirmations
	Preventing Situations That Can Lead to Exclusionary Discipline
	Culturally Responsive and Sustaining Teaching (Skelton, 2012)
	Equity-Focused MTSS for Behavior�(Fallon et al., 2021)
	Equity-Focused MTSS for Behavior�(Fallon et al., 2021)
	Culturally Responsive School-Based Mental Health
	Culturally Responsive Mental Health MTSS �(Malone et al., 2021)
	Culturally Adapted Interventions �(Brown et al., 2017; Peterson et al., 2017)
	Culturally Affirming Interventions �(Jones et al., 2020; Woods-Jaeger et al., 2021)
	Cultural Adaptations to Cognitive Behavioral Therapy �(Jones et al., 2017)
	Social Justice Advocacy
	Principles Related to Social Justice Practice �(Goodman et al., 2004)
	American Counseling Association (ACA) Advocacy Competencies 
	Advocacy Targets�(Based on ACA Advocacy Competencies Model)
	Social Justice Advocacy Development: Reflection Questions
	Slide Number 65
	Contact Information

